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This report template was designed by the Georgia Department of Education to assist local education agencies in 
meeting all Federal and State needs assessment requirements. The following programs are included in Georgia’s 
comprehensive needs assessment process:

• IDEA - Special Education
• School and District Effectiveness
• Title I, Part A - Improving the Academic Achievement of the Disadvantaged
• Title I, Part A - Foster Care Program
• Title I, Part A - Parent Engagement Program
• Title I, Part C - Education of Migratory Children
• Title I, Part D - Programs for Neglected or Delinquent Children
• Title II, Part A - Preparing, Training, and Recruiting High-Quality Teachers, Principals, and Other School

Leaders
• Title III - Language Instruction for English Learners and Immigrant Students
• Title IV, Part A - Student Support and Academic Enrichment
• Title IV, Part B - 21st Century Community Learning Centers
• Title V, Part B - Rural Education Initiative
• Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program

This report template and the accompanying webinar series are available at the Office of Federal Programs webpage. 
Webinar series topics include:

• Georgia’s Systems of Continuous Improvement Overview February 10, 2017
• Planning and Preparation February 17, 2017
• Coherent Instructional System February 24, 2017
• Effective Leadership March 3, 2017
• Professional Capacity March 10, 2017
• Family and Community Engagement March 17, 2017
• Supportive Learning Environment March 24, 2017
• Identifying Need - Root Causes, Drawing Conclusions, and Prioritizing	 March 31, 2017
• Problem Solving Process and Selecting Interventions April 7, 2017
• Improvement Planning - Systems and Processes April 21, 2017
• Planning - Budgeting April 28, 2017
• Submitting the Comprehensive LEA Improvement Plan (CLIP) May 5, 2017

To contact the Department with any comprehensive needs assessment questions, please email 
federalprograms@doe.k12.ga.us and include “CNA Question” in the subject line. To contact the Department for 
technical support related to this template, please email Nicholas Handville at nhandville@doe.k12.ga.us.

Document Number: 1701-0301

Richard Woods, State School Superintendent
“Educating Georgia’s Future.”

March 2017

205 Jesse Hill Jr. Drive SE
Atlanta, GA  30334
(404) 657-4209
www.gadoe.org
askdoe@gadoe.org

http://www.gadoe.org/School-Improvement/Federal-Programs
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The Georgia Department of Education’s strategic plan emphasizes transforming the agency into one that provides 
meaningful support to schools and districts. The agency has developed a common, continuous improvement framework 
to ensure that these efforts are aligned across all agency divisions, departments, and programs. Georgia’s Systems 
of Continuous Improvement focuses on the systems and structures (the “what”) that must be in place for sustained 
improvement in student outcomes. It also utilizes a problem-solving model (the “how”) to provide a clear process 
for identifying improvement needs, planning for improvement, and implementing, monitoring, and evaluating the 
improvement efforts. 

Systems to Improve (What to Improve)

Coherent Instructional System: The major system of the complex district organization that articulates and guides the 
“what” and “how” of instruction. This comprehensive system includes the processes related to:
•	 Planning for quality instruction - The structure of the instructional system in which the district defines what the 

students should “know” and “do”, and determine how their students will show they “know” the content and can “do” a 
skill or performance task

•	 Delivering quality instruction - The structure of the instructional system that guides teachers in how they introduce 
content, practice its use along with the students, and then allow students to use the content on their own while 
providing students regular standards-based feedback to gain mastery of the content

•	 Monitoring student progress - The structure of the instructional system that methodically discovers if the students are 
getting the content, and what to do about it when they are getting it or are not getting it

•	 Refining the instructional system - The structure of the instructional system that examines how to improve the planning 
for quality instruction, delivering quality instruction, and monitoring student progress

GEORGIA’S SYSTEMS OF CONTINUOUS IMPROVEMENT

Georgia’s Systems of Continuous Improvement
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Effective Leadership: A major system of the complex district organization that sets the direction for the district, ensures 
that the district staff and the school leaders are capable of meeting that direction, and makes sure the organization 
functions according to its mission. This system includes the processes related to:
•	 Creating and maintaining a climate and culture conducive to learning - the structure of the leadership system that 

ensures that the school allows both adults and children to put learning at the center of their daily activities
•	 Cultivating and distributing leadership - the structure of the leadership system that develops others to accomplish the 

group’s purpose and encourages the development of leadership across the organization
•	 Ensuring high quality instruction in all classrooms - the structure of the leadership system that reduces the variability in 

the quality of instruction across all schools and all classrooms
•	 Managing the district and its resources - the structure of the leadership system that ensures leaders effectively use all the 

resources at hand so that the district functions according to its mission
•	 Driving improvement efforts - the structure of the leadership systems that methodically, intentionally, and effectively 

improves the district’s major systems, structures, and processes

Professional Capacity: A major system of the complex district organization that develops a quality staff to reduce the 
variance of quality in instruction throughout the district. This system includes the processes related to:
•	 Attracting staff - the structure of the professional capacity system that is intentional in locating the teachers and leaders 

that are the best fit for the district and its schools to achieve its mission
•	 Developing staff - the structure of the professional capacity system that ensures the increasing quality of the district and 

school staff ’s knowledge and skills
•	 Retaining staff - the structure of the professional capacity system that ensures the quality staff is working in the context/

position that is most beneficial to student achievement
•	 Ensuring staff collaboration - the structure of the professional capacity system that reinforces the effective practice of 

constant collaboration to improve instructional quality in all schools and in all classrooms

Family and Community Engagement: A major system of the complex district organization that develops quality links 
between district professionals and the parents and community the district and its schools are intended to serve. This system 
includes the processes related to:
•	 Welcoming all families and the community - The structure of the family and community engagement system that 

ensures families and the community are active participants in the life of the schools within the district, and feel 
welcomed, valued, and connected to each other, to school staff, and where applicable district staff, and to what students 
are learning and doing in the schools within the district

•	 Communicating effectively with all families and the community - The structure of the family and community 
engagement system that ensures families/the community and district and school staff engage in regular, two-way, 
meaningful communication about student learning

•	 Supporting student success - the structure of the family and community engagement system that ensures families, 
communities, school staff, and as appropriate district staff, continuously collaborate to support students’ learning and 
healthy development both at home and at school, and have regular opportunities to strengthen their knowledge and 
skills to do so effectively

•	 Empowering families - the structure of the family and community engagement system that ensures families are 
empowered to be advocates for their own and other children, to ensure that students are treated fairly and have access 
to learning opportunities that will support their success

•	 Sharing leadership with families and the community - the structure of the family and community engagement system 
that ensures families/the community and district and school staff are equal partners in decisions that affect children 
and families and together inform, influence, and create policies, practices, and programs

•	 Collaborating with the community - the structure of the family and community engagement system that ensures 
families and district and school staff collaborate with community members to connect students, families, and staff to 
expanded learning opportunities, community services, and civic participation

Georgia’s Systems of Continuous Improvement
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Supportive Learning Environment: A major system of the complex district organization that ensures students’ school 
participation and willingness to expend major effort on classroom learning. This system includes the processes related to:
•	 Maintaining order and safety - the structure of the supportive learning environment system that ensures that the basic 

needs of orderliness and safety are met
•	 Developing and monitoring a system of supports - the structure of the supportive learning environment system that 

provides comprehensive services to students to meet their unique, whole-child needs
•	 Ensuring a student learning community - the structure of the supportive learning environment system that ensures 

compliance with positive and healthy behavioral and academic norms

Process to Improve (How to Improve)

Step 1: Identify Needs: Consult many sources to determine what in the district needs improvement.
•	 Plan and prepare for the process
•	 Collect and analyze data
•	 Identify needs and conduct a root cause analysis

Step 2: Select Interventions: Research many sources to determine the solutions that have a good chance of meeting the 
identified district needs.
•	 Consider all the evidence for needed improvements
•	 Research possible interventions
•	 Determine if staff has the capacity to implement possible interventions

Step 3: Plan Implementation: Develop a team and plan to implement the solutions that are most promising and can be 
carried out at the school.
•	 Identify roles and responsibilities of those implementing the intervention
•	 Develop a team that will deeply understand the intervention and of best ways to implement it
•	 Develop the implementation timeline
•	 Identify resources and supports needed for the implementation of the intervention
•	 Develop a set of information to be reviewed to track the implementation

Step 4: Implement Plan: Carry out the plan to implement the promising solutions, making real-time adjustments where/
when needed.
•	 Collect information to monitor the quality of supports being provided for the intervention
•	 Consider what additional information is needed to determine if intervention is working
•	 Assess the degree to which the implementation plan is being followed
•	 Identify ways to break down any barriers
•	 Build capacity of others to facilitate the improvement process now and in the future

Step 5: Examine Progress: Determine whether the implementation of the promising solutions is meeting the originally 
identified needs of the school.
•	 Determine if the staff can formally study the effects of the intervention to share with others in the field
•	 Monitor implementation and progress against defined goals
•	 Define reasonable expectations for success
•	 Identify and track progress and performance
•	 Develop a plan for how knowledge about the intervention will be shared with others
•	 Use the evidence to determine whether the intervention should continue as is, be modified, or be discontinued

Georgia’s Systems of Continuous Improvement
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1.1 IDENTIFICATION of TEAM
The comprehensive needs assessment team consists of people who are responsible for working collaboratively throughout 
the needs assessment process. Ideal team members possess knowledge of programs, the capacity to plan and implement the 
needs assessment, and the ability to ensure stakeholder involvement. A required team member’s name may be duplicated 
when multiple roles are performed by the same person. Documentation of team member involvement must be maintained 
by the LEA. Watch the Planning and Preparation webinar for additional information and guidance. 

1.1.1 Required Team Members

Program Position/Role  Name
Multiple programs Superintendent / assistant superintendent
Multiple programs Federal programs director
Multiple Programs Curriculum director
Multiple programs School leader (#1)
Multiple programs School leader (#2)
Multiple programs Teacher representative (#1)
Multiple programs Teacher representative (#2)
McKinney-Vento Homeless Homeless liaison

Migrant Migrant student service provider or local 
migrant recruiter/contact

Neglected and Delinquent N&D coordinator
Rural REAP coordinator
Special Education Special education director
Title I, Part A Title I director
Title I, Part A Parent engagement coordinator
Title I, Part A - Foster Care Foster care point of contact
Title II, Part A Title II, Part A coordinator
Title III ESOL coordinator / Title III director

1. PLANNING and PREPARATION

1.1 Team Members

1.1.2 Recommended and Additional Team Members

Program Position/Role
Multiple Programs Assistant superintendent
Multiple Programs Testing director
Multiple Programs Finance director
Multiple Programs Other federal programs coordinators
Multiple Programs CTAE coordinator
Multiple Programs Student support personnel
Multiple Programs Principal representatives
Multiple Programs High school counselor / academic counselor
Multiple Programs Early childhood or Head Start coordinator
Multiple Programs Teacher representatives

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

1.2 IDENTIFICATION of STAKEHOLDERS

1.2.1 Required Stakeholders

Stakeholders are those individuals with valuable experiences and perspective who will provide the team with important 
input, feedback, and guidance. Required stakeholders must be engaged in the process in order to meet the requirements 
of participating federal programs. Documentation of stakeholder involvement must be maintained by the LEA. Watch the 
Planning and Preparation webinar for additional information and guidance.

Program Position/Role
Multiple Programs ESOL teacher
Multiple Programs Local school governance team representative (charter systems only)
21st CCLC 21st CCLC program director
21st CCLC 21st CCLC site coordinator or data specialist
Migrant Preschool teacher
Special Education Student Success coach (SSIP)
Title II, Part A Human resources director
Title II, Part A Principal supervisors
Title II, Part A Professional learning coordinators
Title III, Part A Bilingual parent liaisons

Program Position/Role
Multiple Programs Social workers
Multiple Programs Nutrition directors
Multiple Programs School nurse
Multiple Programs Charter school leaders (in LEAs with charter schools)
Multiple Programs Community partners (may be from chamber of commerce)
Multiple Programs Principal representatives
Multiple Programs Other school leaders
Multiple Programs Parent involvement coordinators
Multiple Programs Parents

1.2 Stakeholders

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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91.2 Stakeholders

Program Position/Role
Multiple Programs Students (8th-12th grade)
Multiple Programs Private school officials
Migrant Migrant out-of-school youth and/or drop-outs
Title I, Part A Parent representatives of Title I students
Title I, Part A - Foster Care Local DFCS contact
Title II, Part A Principals
Title II, Part A Teachers

Title II, Part A Paraprofessionals (including organizations representing such 
individuals)

Title II, Part A Specialized instructional support personnel

Title II, Part A Other organizations or partners with relevant and demonstrated 
expertise

Title II, Part A Private school officials (in LEAs with private schools within the 
geographic boundary)

Title III Parents of English learners

1.2.2 Recommended and Additional Stakeholders

Program Position/Role
Multiple Programs RESA personnel
Multiple Programs Technical, college, or university personnel

Multiple Programs Parent advisory council members, school council parents, Parent- 
Teacher Association or Parent-Teacher Organization members

21st CCLC 21st CCLC advisory council member

Migrant Local Head Start representatives (regular and/or migrant Head Start 
agencies)

Migrant Local farmer, grower, or employer
Migrant Family connection representative
Migrant Local migrant, Hispanic, or Latino community leader
Migrant Farm worker health personnel
Migrant Food bank representative
Migrant Boys and Girls Club representative
Migrant Local health department representatives
Migrant ABAC MEP consortium staff
Migrant Migrant high school equivalence program / GED representatives
Migrant College assistance migrant programs
Neglected and Delinquent Residential facility(ies) director(s)
Special Education Parent of a student with a disability
Special Education Parent Mentor
Title II, Part A Students in secondary school
Title II, Part A School council members
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COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

1.2 Stakeholders

Program Position/Role
Title II, Part A Professional organizations
Title II, Part A Civil rights organizations
Title II, Part A Board of education members
Title II, Part A Local elected/government officials
Title II, Part A The general public
Title III Refugee support service staff
Title III Community adult ESOL providers
Title III Representatives from businesses employing non-English speakers
Title IV, Part A Media specialists/librarians
Title IV, Part A Technology experts
Title IV, Part A Faith-based community leaders
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111.3 Project Management

How did the team ensure that 
the selection of stakeholders 
created an inclusive group with 
varied perspectives?

1.3 PROJECT MANAGEMENT

1.3.1 TIMELINE

1.3.2 MANAGING THE TEAM’S WORK

Who will be responsible 
for organizing and running 
meetings? How will the 
meetings be organized and run?

Planning and Preparation
Begin

Complete

Data Collection and Analysis
Begin

Complete

Needs Identification / RCA
Begin

Complete

How will the team ensure 
that stakeholders are able to 
provide meaningful feedback 
throughout the needs 
assessment process?

How will the LEA incorporate 
local school governance teams 
(LSGTs) into each phase of the 
needs assessment process? (To 
be answered only by charter 
systems.)
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COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

1.2 Stakeholders

How frequently will the team 
meet? When will the team meet?

How will the team organize and 
coordinate the work that occurs 
between meetings?
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2.1 COHERENT INSTRUCTIONAL SYSTEM

2.1.1 COHERENT INSTRUCTIONAL SYSTEM DATA

Analyze the LEA’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends 
and patterns that support the identification of instructional needs. Complete a data-informed self-rating for each Georgia 
District Performance Standard (GDPS). See the Coherent Instructional System webinar for additional information and 
guidance.

2. DATA COLLECTION and ANALYSIS

2.1 Coherent Instructional System

GDPS - Learning and Teaching (Standard 1): Engages and supports all schools in systematic processes for 
curriculum design to align instruction and assessments with the required standards

Exemplary
The district continuously engages and supports all schools in systematic processes for curriculum 
design to align instruction and assessment with the required standards.
District staff work to build the capacity of school staff to lead curriculum design efforts.

Operational
The district engages and supports all schools in systematic processes for curriculum design to align 
instruction and assessments with the required standards.

Emerging
The district processes for engaging and supporting schools in curriculum design is incomplete in 
some content areas or limited in other ways.

Not Evident District schools are left to work in isolation on curriculum design without district processes or 
support.

Data 
Sources

Comments 
(optional)

GDPS - Learning and Teaching (Standard 2): Develops and communicates common expectations for 
implementing curriculum, instruction, and assessment practices across all schools

Exemplary
A clear understanding of common expectations fosters a culture of results-based practices in 
curriculum, instruction, and assessment throughout the district with appropriate flexibility for 
schools to address specific needs as they arise.

Operational
The district develops and communicates common expectations for implementing curriculum, 
instruction, and assessment practices across all schools.

Emerging
The district expectations for implementing curriculum, instruction, or assessment practices are not 
fully developed or are not clearly communicated to all schools.

Not Evident The district has not developed or communicated expectations for implementing curriculum, 
instruction, or assessment practices.

Data 
Sources

Comments 
(optional)

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

2.1 Coherent Instructional System

GDPS - Learning and Teaching (Standard 3): Guides, supports, and evaluates the implementation of 
curriculum, instruction, and assessments

Exemplary

The district provides a collaborative and systematic approach for guiding, supporting and 
evaluating the implementation of curriculum, instruction, and assessments. District staff build 
the capacity of school level staff to evaluate the implementation of curriculum, instruction, and 
assessments.

Operational
The district effectively guides, supports, and evaluates the implementation of curriculum, 
instruction, and assessments.

Emerging
The district provides limited guidance and support for evaluating the implementation of 
curriculum, instruction, and assessments.

Not Evident The district does not take an effective role in guiding, supporting, or evaluating the 
implementation of curriculum, instruction, or assessments.

Data 
Sources

Comments 
(optional)

GDPS - Learning and Teaching (Standard 6): Guides and supports schools in the selection and 
implementation of effective strategies, programs, and interventions to improve student learning

Exemplary
The district systematically provides guidance and ongoing support to schools in the 
selection and implementation of effective strategies, programs, and interventions to 
improve student learning.

Operational The district guides and supports schools in the selection and implementation of effective 
strategies, programs, and interventions to improve student learning.

Emerging
The district provides some limited guidance and support in the selection or 
implementation of effective strategies, programs, and interventions to improve student 
learning.

Not Evident
The district provides little or no support or guidance in the selection or implementation 
of effective strategies, programs, and interventions. The district may require or allow some 
inappropriate strategies, programs, or interventions.

Data 
Sources

Comments 
(optional)
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152.1 Coherent Instructional System

Teacher Keys Effectiveness System
Standard Score
2. Instructional Planning: The teacher plans using state and local school district curricula and standards, 
effective strategies, resources, and data to address the differentiated needs of all students.
3. Instructional Strategies: The teacher promotes student learning by using research-based instructional 
strategies relevant to the content area to engage students in active learning and to facilitate the students’ 
acquisition of key knowledge and skills.
4. Differentiated Instruction: The teacher challenges and supports each student’s learning by providing 
appropriate content and developing skills which address individual learning differences.
5. Assessment Strategies: The teacher systematically chooses a variety of diagnostic, formative, and 
summative assessment strategies and instruments that are valid and appropriate for the content and student 
population.
6. Assessment Uses: The teacher systematically gathers, analyzes, and uses relevant data to measure student 
progress, to inform instructional content and delivery methods, and to provide timely and constructive 
feedback to both students and parents.
8. Academically Challenging Environment: The teacher creates a student-centered, academic environment 
in which teaching and learning occur at high
levels and students are self-directed learners.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

Leader Keys Effectiveness System
Standard Score
1. Instructional Leadership: The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to 
school improvement.
3. Planning and Assessment: The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.
4. Organizational Management: The leader fosters the success of all students by supporting, managing, and 
overseeing the school’s organization, operation, and use of resources.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
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2.1.2 COHERENT INSTRUCTIONAL SYSTEM GUIDING QUESTIONS

Planning for quality instruction: 
What processes are in place to plan for 
quality instruction? Include processes 
to define both what students should 
“know” and “do”, as well as determine 
how students will demonstrate they 
“know” the content and can “do” a 
skill or perform a task. Describe the 
effectiveness of the existing processes.

What data sources were utilized to 
make the above determinations? 

2.1 Coherent Instructional System

Additional data: What additional 
facts did the team identify that relate 
to a coherent instructional system? 
(May be informed by quantitative or 
qualitative sources.) 

What data sources were utilized to 
make the above determinations? 

SACS/AdvancED: List the LEA’s 
SACS/AdvancED recommendations 
and findings related to the existence of 
a coherent instructional system.
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Monitoring student progress: What 
processes are in place to monitor 
student progress? Describe the 
effectiveness of existing processes.

What data sources were utilized to 
make the above determinations? 

Refining the instructional system: 
What processes are in place to monitor 
and improve the planning for and 
delivery of quality instruction and 
the monitoring of student progress? 
Describe the effectiveness of existing 
processes.

What data sources were utilized to 
make the above determinations? 

2.1 Coherent Instructional System

Delivering quality instruction: What 
processes are in place to provide 
guidance to teachers in the delivery 
of quality instruction? Describe the 
effectiveness of existing processes.

What data sources were utilized to 
make the above determinations? 
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COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

2.1.3 COHERENT INSTRUCTIONAL SYSTEM TRENDS AND PATTERNS

Summarize the coherent instructional 
system trends and patterns observed 
by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

2.1 Coherent Instructional System
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2.2 EFFECTIVE LEADERSHIP
Analyze the LEA’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends and 
patterns that support the identification of leadership needs. Complete a data-informed self-rating for each Georgia District 
Performance Standard (GDPS). See the Effective Leadership webinar for additional information and guidance.

2.2.1 EFFECTIVE LEADERSHIP DATA

GDPS - Vision and Mission (Standard 1): Creates and communicates a collaboratively-developed district 
vision, mission, and core beliefs that focus on preparing all students for college and career readiness

Exemplary
The collaboratively- developed vision, mission, and core beliefs that emphasize preparing all 
students for college and career readiness are continuously and clearly communicated to all 
stakeholders and are pervasive in the culture and daily actions of the district.

Operational
The collaboratively- developed vision, mission, and core beliefs that emphasize preparing all 
students for college and career readiness have been created and communicated to stakeholders and 
are evident in most actions across the district.

Emerging
The vision, mission, and core beliefs have been developed with some emphasis on preparing 
students for college and career readiness, but may have weaknesses due to insufficient collaboration 
with stakeholders, poor communication, or other limitations.

Not Evident The vision, mission, and core beliefs may not exist or may not focus on preparing students for 
college and career readiness.

Data 
Sources

Comments 
(optional)

2.2 Effective Leadership

GDPS - Governance (Standard 1): Builds support for district and school goals and initiatives by engaging 
stakeholders, including school board members, to improve learning and teaching

Exemplary Stakeholders, including school board members, take leadership roles in advancing district and 
school goals and initiatives that improve learning and teaching.

Operational
The district consistently engages stakeholders, including school board members, in supporting 
district and school goals and initiatives that improve learning and teaching.

Emerging
The district provides some opportunities for a range of stakeholders to be engaged in supporting 
goals and initiatives that will improve learning and teaching.

Not Evident Engagement of stakeholders is limited or nonexistent, or the engagement occurs with issues that do 
not impact learning and teaching.

Data 
Sources

Comments 
(optional)

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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2.2 Effective Leadership

GDPS - Governance (Standard 2): Uses an established process to align policies, procedures, and practices 
with laws and regulations

Exemplary A systematic and collaborative process is used for ongoing development, revision, and alignment 
of policies, procedures, and practices with laws and regulations.

Operational
The district regularly uses an established process to align policies, procedures, and practices with 
laws and regulations.

Emerging
A process to align policies, procedures, and practices with laws and regulations is not 
comprehensive or is not used on a regular basis.

Not Evident A process is not in use to align policies, procedures, and practices with laws and regulations.

Data 
Sources

Comments 
(optional)

GDPS - Governance (Standard 4): Grants defined flexibility, based on results, to school leaders to address 
individual school needs to improve learning and teaching

Exemplary Flexibility granted to school leaders, based upon sustained high performance, is well defined, 
reviewed periodically, and fully supports the improvement of learning and teaching.

Operational
The district grants defined flexibility, based on results, to school leaders to address individual 
school needs to improve learning and teaching.

Emerging
The district grants limited flexibility, or the flexibility that is given does not allow leaders to 
improve learning and teaching sufficiently.

Not Evident The district grants little or no flexibility or inappropriate flexibility to school leaders to improve 
learning and teaching.

Data 
Sources

Comments 
(optional)

GDPS - Planning, Organizing, and Monitoring (Standard 1): Uses a collaborative, data-driven planning 
process at the district and school levels for improving student learning

Exemplary A collaborative, data-driven planning process results in aligned, comprehensive plans at the district 
and school levels for improving student learning.

Operational
At the district and school levels, staffs engage in a collaborative, data-driven planning process to 
improve student learning.

Emerging
At the district and school levels, staffs engage in a planning process to improve student learning, 
but limitations exist with data analysis, collaboration, or other issues.

Not Evident A collaborative, data-driven planning process for improving student learning is not in place at the 
district or school levels.

Data 
Sources

Comments 
(optional)
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GDPS - Planning, Organizing, and Monitoring (Standard 2): Uses protocols and processes for problem 
solving, decision-making, and removing barriers

Exemplary
The district uses and reviews established protocols and processes for problem solving, decision-
making, and removing barriers on a regular basis. Contingency plans are developed for unlikely 
occurrences.

Operational
The district uses protocols and processes for problem solving, decision-making, and removing 
barriers.

Emerging
District use of protocols and processes for problem solving, decision-making, or removing barriers 
is limited or inconsistent.

Not Evident The district does not use protocols or processes for problem solving, decision- making or removing 
barriers.

Data 
Sources

Comments 
(optional)

GDPS - Planning, Organizing, and Monitoring (Standard 3): Uses processes to monitor and provide timely 
guidance, support, and feedback to individual schools as they implement improvement plans and initiatives

Exemplary

The district has ongoing, comprehensive processes in place to monitor and provide guidance, 
support and feedback to individual schools as they implement improvement plans, programs or 
initiatives. The district builds the capacity of school level staff to monitor the implementation and 
effectiveness of improvement plans, programs, and initiatives.

Operational
The district uses processes to monitor and provide timely guidance, support, and feedback to 
individual schools as they implement improvement plans and initiatives.

Emerging
The district has some limited processes in place to monitor and provide guidance, support, and 
feedback to schools as they implement improvement plans and initiatives.

Not Evident The district does not use structured processes for monitoring or providing guidance, support, or 
feedback to individual schools as they implement improvement plans or initiatives.

Data 
Sources

Comments 
(optional)

2.2 Effective Leadership
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GDPS - Allocation and Management of Resources (Standard 1): Administers a clearly defined, collaborative, 
data-driven budget process that ensures the equitable, efficient, and transparent distribution of resources to 
support learning and teaching

Exemplary
The well-established budget process allows input from departments and programs and is driven 
by the needs of the schools and district. Various funding sources are efficiently maximized at the 
district and school levels.

Operational
The budget process is clearly defined, collaborative, and data-driven, resulting in the equitable, 
efficient, and transparent distribution of resources to support learning and teaching.

Emerging
A budget process is in place, but it does not consistently include collaborative, data- driven 
decisions. In some instances, resource distribution in the district lacks efficiency, equity, or 
transparency.

Not Evident
Across the district, individual departments and programs develop budgets in isolation resulting in 
gaps, duplication, or poor cost effectiveness. District staff serve primarily as controllers of funds 
and provide little or no assistance to schools on the funding of plans.

Data 
Sources

Comments 
(optional)

GDPS - Allocation and Management of Resources (Standard 2): Allocates and monitors the use of time, 
materials, equipment, and fiscal resources to support learning and teaching

Exemplary
The district allocates and continually monitors the use of time, materials, equipment, and fiscal 
resources to address both immediate and long-term goals to ensure resources are maximized to 
support learning and teaching.

Operational
The district allocates and regularly monitors the effective use of time, materials, equipment, and 
fiscal resources to ensure that they are utilized to support learning and teaching.

Emerging
The district inconsistently allocates and monitors the use of time, materials, equipment, and fiscal 
resources to support learning and teaching.

Not Evident The district does little to allocate or monitor effectively the use of time, materials, equipment, or 
fiscal resources to support learning and teaching.

Data 
Sources

Comments 
(optional)

2.2 Effective Leadership
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GDPS - Leader, Teacher, and Staff Effectiveness (Standard 5): Organizes and provides personnel, expertise, 
and services to achieve district and individual school goals

Exemplary
The organization and strategic allocation of personnel, expertise, and services lead to the 
achievement of district and individual school goals. The district is focused on building the capacity 
and expertise of school and district staff to solve problems and perform at high levels.

Operational
The organization and allocation of personnel, expertise, and services are sufficient to achieve 
district and individual school goals.

Emerging
The organization or allocation of personnel, expertise, and services is provided intermittently or on 
a short- term basis as a solution for immediate, pressing needs.

Not Evident The organization or allocation of personnel, expertise, and services does not effectively support the 
needs of the district and schools.

Data 
Sources

Comments 
(optional)

Leader Keys Effectiveness System
Standard Score
1. Instructional Leadership: The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to 
school improvement.
2. School Climate: The leader promotes the success of all students by developing, advocating, and sustaining 
an academically rigorous, positive, and safe school climate for all stakeholders.
3. Planning and Assessment: The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.
4. Organizational Management: The leader fosters the success of all students by supporting, managing, and 
overseeing the school’s organization, operation, and use of resources.
5. Human Resources Management: The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.
6. Teacher/Staff Evaluation: The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.
7. Professionalism: The leader fosters the success of students by demonstrating professional standards and 
ethics, engaging in continuous professional development, and contributing to the profession.

8. Communication and Community Relations: The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
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2.2 Effective Leadership

Additional data: What additional facts 
did the team identify that relate to 
effective leadership? (May be informed 
by quantitative or qualitative sources.) 

What data sources were utilized to 
make the above determinations? 

Teacher Keys Effectiveness System
Standard Score
9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

2.2.2 EFFECTIVE LEADERSHIP GUIDING QUESTIONS

Creating and maintaining a climate 
and culture conducive to learning: 
What district and school processes are 
in place to support and ensure schools 
allow both adults and children to put 
learning at the center of their daily 
activities? Describe the effectiveness of 
existing processes.
What data sources were utilized to 
make the above determinations? 

SACS/AdvancED: List the LEA’s 
SACS/AdvancED recommendations 
and findings related to effective 
leadership.

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx


DATA COLLECTION and ANALYSIS

25

Ensuring high quality instruction in 
all classrooms: What processes are in 
place to reduce the variability in the 
quality of instruction across all schools 
and in all classrooms? Describe the 
effectiveness of existing processes.

What data sources were utilized to 
make the above determinations? 

Managing the district and its 
resources: What processes are in place 
to ensure that leaders use all resources 
in an effective and efficient manner 
that is aligned to the LEA’s mission? 
Describe the effectiveness of existing 
processes.

What data sources were utilized to 
make the above determinations? 

2.2 Effective Leadership

Managing the district and its 
resources: What processes are in place 
to support ongoing improvement 
of the district’s major systems, 
structures and processes? Describe the 
effectiveness of existing processes.

What data sources were utilized to 
make the above determinations? 

Cultivating and distributing 
leadership: What processes are in 
place that support the development 
of leadership across the organization? 
Describe the effectiveness of existing 
processes.

What data sources were utilized to 
make the above determinations? 
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2.2.3 EFFECTIVE LEADERSHIP TRENDS AND PATTERNS

Summarize the effective leadership 
trends and patterns observed by the 
team while completing this section 
of the report. What are the important 
trends and patterns that will support 
the identification of student, teacher, 
and leader needs?

2.2 Effective Leadership

Providing quality professional 
learning: What professional learning 
is provided currently for leaders in the 
areas of instruction and operation? 
In what evidence-based professional 
learning, that would both support 
continuous education and increase 
student achievement, have leaders 
expressed interest? Describe the 
effectiveness of existing professional 
learning. 

What data sources were utilized to 
make the above determinations? 

Providing quality professional 
learning: What are the current 
identified professional learning needs 
for leaders?

What data sources were utilized to 
make the above determinations? 
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GDPS - Learning and Teaching (Standard 5): Assesses the impact of professional learning on staff practices 
and student learning and makes adjustments as needed

Exemplary
Proactive processes are in place throughout the district to recruit, hire, and retain highly effective 
staff and continuously to address the district and school level personnel needs due to anticipated 
attrition, growth, or reorganization.

Operational
The district develops and implements processes that recruit, hire, and retain effective leaders, 
teachers, and other staff.

Emerging
The district has not sufficiently developed or fully implemented processes to recruit, hire, and 
retain effective leaders, teachers, or other staff.

Not Evident Processes are not in place to recruit, hire, and retain effective leaders, teachers, and other staff, or 
existing processes have been poorly implemented.

Data 
Sources

Comments 
(optional)

2.3 PROFESSIONAL CAPACITY

Analyze the LEA’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends 
and patterns that support the identification of professional capacity needs. Complete a data-informed self-rating for each 
Georgia District Performance Standard (GDPS). See the Professional Capacity webinar for additional information and 
guidance.

2.3.1 PROFESSIONAL CAPACITY DATA

GDPS - Learning and Teaching (Standard 4): Ensures that professional learning is relevant and addresses 
adult and student needs

Exemplary The district fosters a culture of systematic, quality, and relevant professional learning that 
consistently addresses the needs of its adults and its students.

Operational
The district ensures that professional learning at the school and district levels is relevant and 
addresses adult and student needs.

Emerging
The professional learning at the school and district levels is not consistently relevant or is not 
consistently linked to adult or student needs.

Not Evident The professional learning at the school and district levels is not relevant and does not address adult 
or student needs.

Data 
Sources

Comments 
(optional)

2.3 Professional Capacity

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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2.3 Professional Capacity

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 2): Establishes and implements processes that 
increase the effectiveness of teachers, leaders, and staff

Exemplary Comprehensive data-driven processes that increase the effectiveness of leaders, teachers, and other 
staff are pervasive in the district and result in a culture of measurable, continuous improvement.

Operational
Processes that increase the effectiveness of leaders, teachers, and staff have been established and 
consistently implemented throughout the district.

Emerging
Processes that increase the effectiveness of leaders, teachers, and staff are not fully developed or are 
implemented unevenly or inconsistently across the district.

Not Evident Few, if any, processes to increase the effectiveness of leaders, teachers, and staff have been 
developed or successfully implemented in the district.

Data 
Sources

Comments 
(optional)

GDPS - Leader, Teacher, and Staff Effectiveness (Standard 3): Guides and monitors the use of a state-
approved evaluation system to ensure fidelity of implementation and to evaluate accurately the effectiveness of 
district and school leaders, teachers, and staff

Exemplary The district collects and analyzes comprehensive data from the state-approved evaluation system 
to inform staff retention, salaries, and professional learning throughout the district.

Operational
The district guides and monitors a state-approved evaluation system to ensure fidelity of 
implementation and to evaluate accurately the effectiveness of district and school leaders, teachers, 
and staff.

Emerging
The district offers some guidance for the implementation of a state- approved evaluation system, 
but some parts of the system are not implemented with fidelity or could benefit from more support 
or monitoring.

Not Evident The district does little to guide or monitor the implementation of a state-approved evaluation 
system.

Data 
Sources

Comments 
(optional)
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Teacher Keys Effectiveness System
Standard Score
1. Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content, 
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.
10. Communication: The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

Leader Keys Effectiveness System
Standard Score
4. Organizational Management: The leader fosters the success of all students by supporting, managing, and 
overseeing the school’s organization, operation, and use of resources.
5. Human Resources Management: The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.
6. Teacher/Staff Evaluation: The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.
7. Professionalism: The leader fosters the success of students by demonstrating professional standards and 
ethics, engaging in continuous professional development, and contributing to the profession.
8. Communication and Community Relations: The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. 
Source: TLE Electronic Platform (FY16)

Teacher Retention (%)*
2014-15 2015-16

District
State Average 78.4 83.3
Source: Certified/Classified Personnel Information (CPI). 

Principal Retention (%)*
2014-15 2015-16

District
State Average 77.2 78.0
Source: Certified/Classified Personnel Information (CPI).

Inexperienced Teachers (Less than 4 Years) (%)*
2014-15 2015-16

District
State Average 12.0 13.2
Source: Certified/Classified Personnel Information (CPI).

Teachers Out-of-Field (%)*
2014-15 2015-16

District
State Average 7.3 1.4
Source: Certified/Classified Personnel Information (CPI).

*Values represent averages calculated from school-level data.

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
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2.3 Professional Capacity

Additional data: What additional 
facts did the team identify that relate 
to professional capacity? (May be 
informed by quantitative or qualitative 
sources.) 

What data sources were utilized to 
make the above determinations? 

2.3.2 PROFESSIONAL CAPACITY GUIDING QUESTIONS

Attracting staff: What processes are 
in place to attract, identify, and retain 
effective teachers and leaders who 
are the best fit for the district and its 
schools? Describe the effectiveness of 
existing processes.

What data sources were utilized to 
make the above determinations? 

SACS/AdvancED: List the LEA’s 
SACS/AdvancED recommendations 
and findings related to professional 
capacity.

Teachers Teaching with Emergency or Provisional Certification (Counts)*
2014-15 2015-16

District
Source: Certified/Classified Personnel Information (CPI).

*Values represent averages calculated from school-level data.
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Retaining staff: What district-level 
processes are in place to ensure that all 
school staff are working the context/
position that is most beneficial to 
student achievement? Describe the 
effectiveness of existing processes.

What data sources were utilized to 
make the above determinations?

Staff collaboration: What processes 
are in place to ensure that effective 
collaboration is occurring across 
the district to advance student 
achievement? Describe the 
effectiveness of existing processes.

What data sources were utilized to 
make the above determinations?

Developing staff: What evidence-based 
processes are in place to ensure the 
increasing quality of the district and 
school staff ’s knowledge and skills? 
Are existing processes effective in 
increasing both staff ’s knowledge and 
skills and student achievement?

What data sources were utilized to 
make the above determinations? 
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2.3.3 PROFESSIONAL CAPACITY TRENDS AND PATTERNS

Summarize the professional capacity 
trends and patterns observed by the 
team while completing this section 
of the report. What are the important 
trends and patterns that will support 
the identification of student, teacher, 
and leader needs?

Providing quality professional 
learning: What professional learning is 
currently provided for teachers in the 
areas of content, pedagogy, supports 
and interventions, and leadership? 
In what evidence-based professional 
learning, that would both support 
continuous education and increase 
student achievement, have teachers 
expressed interest? Describe the 
effectiveness of existing professional 
learning.
What data sources were utilized to 
make the above determinations? 

2.3 Professional Capacity

Recruitment and retention concerns: 
Examine current and recent 
recruitment and retention data in the 
district, schools, content areas, grade 
levels, and instructional support areas 
to pinpoint precise areas of concern.

What data sources were utilized to 
make the above determinations? 
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2.4.1 FAMILY AND COMMUNITY ENGAGEMENT DATA

Analyze the LEA’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends and 
patterns that support the identification of needs related to family and community engagement. Complete a data-informed 
self-rating for each Georgia District Performance Standard (GDPS). See the Family and Community Engagement webinar 
for additional information and guidance. Visit Georgia’s Family Connection Partnership’s KIDS COUNT for additional 
data.

2.4 FAMILY and COMMUNITY ENGAGEMENT

2.4 Family and Community Engagement

GDPS - Governance (Standard 3): Communicates district policies and procedures in a timely manner to 
relevant audiences

Exemplary Strategic, comprehensive processes and protocols are in place for clearly and continuously 
communicating policies and procedures in a timely manner to all stakeholders.

Operational
The district consistently communicates policies and procedures in a timely manner to relevant 
audiences.

Emerging
Communication of policies and procedures to relevant audiences is sometimes inadequate or 
inconsistent.

Not Evident Communication of district policies and procedures to relevant audiences is very limited or 
ineffective.

Data 
Sources

Comments 
(optional)

GDPS - Vision and Mission (Standard 2): Fosters, within the district and broader community, a culture of 
trust, collaboration, and joint responsibility for improving learning and teaching

Exemplary

The actions of the district are well established and have created a strong culture of trust, 
collaboration, and shared responsibility for improving learning and teaching within the district 
and in the broader community. Processes and procedures are pervasive in the district and schools 
to support the district’s vision and mission.

Operational
The actions of the district effectively foster a culture of trust, collaboration, and shared 
responsibility for improving learning and teaching within the district and broader community. 
Processes and procedures are implemented to support the district’s vision and mission.

Emerging
The actions of the district are inconsistent in fostering a culture of trust, collaboration, and shared 
responsibility for improving learning and teaching. Some effective processes and procedures are 
used to support the district’s vision and mission.

Not Evident
The actions of the district do not foster a culture of trust, collaboration, and shared responsibility 
for improving learning and teaching. Few, if any, effective processes and procedures are used to 
support the district’s vision and mission.

Data 
Sources

Comments 
(optional)

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
http://gafcp.org/kids-count/
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GDPS - Family and Community Engagement (Standard 1): Establishes and communicates district-wide 
expectations for schools to engage families and the community to support learning and teaching

Exemplary
Expectations for family and community engagement are embedded in the culture and result 
in family and community members being active supporters of student learning and teaching 
throughout the district.

Operational
Expectations for schools to engage families and the community to support learning and teaching 
are established and communicated throughout the district.

Emerging
Expectations for family and community engagement are inconsistent, varying from school to 
school, or are unevenly communicated across the district.

Not Evident Expectations for family and community engagement have not been established across the district.

Data 
Sources

Comments 
(optional)

2.4 Family and Community Engagement

GDPS - Family and Community Engagement (Standard 2): Establishes structures which promote clear and 
open communication between schools and stakeholders

Exemplary The district implements and continuously monitors structures for reliable, ongoing, and interactive 
communication between the schools and stakeholders.

Operational
Structures which promote clear and open communication between schools and stakeholders have 
been effectively established.

Emerging
The district structures between schools and stakeholders result in communication that sometimes 
may not be consistent, clear, or timely.

Not Evident Structures which promote clear and open communication between schools and stakeholders have 
not been effectively established or implemented.

Data 
Sources

Comments 
(optional)
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GDPS - Family and Community Engagement (Standard 3): Ensures that families and community members 
have feedback and problem-solving opportunities throughout the district

Exemplary The district engages family and community members to take leadership roles in feedback and 
problem- solving activities throughout the district.

Operational
The district ensures that family and community members routinely have feedback and problem-
solving opportunities throughout the district.

Emerging
Opportunities for family and community members to be involved in feedback and problem-
solving are limited or inconsistently provided across the district.

Not Evident Opportunities for family and community feedback and involvement in problem-solving seldom 
occur in the district.

Data 
Sources

Comments 
(optional)

Leader Keys Effectiveness System
Standard Score
2. School Climate: The leader promotes the success of all students by developing, advocating, and sustaining 
an academically rigorous, positive, and safe school climate for all stakeholders.
8. Communication and Community Relations: The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16)

Teacher Keys Effectiveness System
Standard Score
10. Communication: The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

2.4 Family and Community Engagement

Academic Parent-Teacher Teams (APTT)
Percentage of Parents Participating in APTT Meetings

2015-16 2016-17
Meeting 1
Meeting 2 
Meeting 3
Source: Local APTT program data (to be completed by participating LEAs).

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
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2.4 Family and Community Engagement

Additional data: What additional facts 
did the team identify that relate to 
family and community engagement? 
(May be informed by quantitative or 
qualitative sources.) 

What data sources were utilized to 
make the above determinations? 

2.4.2 FAMILY AND COMMUNITY ENGAGEMENT GUIDING QUESTIONS

Welcoming all families and the 
community: What processes are in 
place to ensure that schools in your 
district are supported in making 
families and communities feel 
welcomed at the schools? Describe the 
effectiveness of the existing processes.

What data sources were utilized to 
make the above determinations? 

SACS/AdvancED: List the LEA’s 
SACS/AdvancED recommendations 
and findings related to family and 
community engagement.

Communicating effectively with all 
families and the communities: What 
are the processes for ensuring effective 
communication with families and 
communities across the district and in 
schools? Describe the effectiveness of 
existing processes.

What data sources were utilized to 
make the above determinations? 
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Empowering families: What processes 
are in place at the district level to 
ensure that families are empowered to 
be advocates for their own and other 
children? Describe the effectiveness of 
existing processes. 

What data sources were utilized to 
make the above determinations? 

Supporting student success: What 
processes are in place at the district 
level to ensure that schools are 
supporting student learning and 
healthy development both at home and 
at school? Describe the effectiveness of 
existing processes.	

What data sources were utilized to 
make the above determinations? 

Sharing leadership with families and 
the community: What processes are 
in place to ensure that family and 
communities are equal partners in the 
decisions that affect children in their 
schools? Describe the effectiveness of 
existing processes.

What data sources were utilized to 
make the above determinations? 

Collaborating with the community: 
What district processes are in place 
to ensure that district/schools 
effectively collaborate with community 
members to connect students, families 
and staff to expanded learning 
opportunities, community services, 
and civic participation? Describe the 
effectiveness of existing processes.
What data sources were utilized to 
make the above determinations? 
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2.4.3 FAMILY AND COMMUNITY ENGAGEMENT TRENDS AND PATTERNS

Summarize the family and 
community engagement 
trends and patterns 
observed by the team 
while completing this 
section of the report. What 
are the important trends 
and patterns that will 
support the identification 
of student, teacher, and 
leader needs?

2.4 Family and Community Engagement
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2.5.1 SUPPORTIVE LEARNING ENVIRONMENT DATA

Analyze the LEA’s data (including sections 2.6 and 2.7) and answer the guiding questions to determine existing trends and 
patterns that support the identification of needs related to a supportive learning environment. Complete a data-informed 
self-rating for each Georgia District Performance Standard (GDPS). Student subgroups with a count of less than 15 are 
denoted by “TFS” (too few students). See the Supportive Learning Environment webinar for additional information and 
guidance. 

2.5 SUPPORTIVE LEARNING ENVIRONMENT

2.5 Supportive Learning Environment

GDPS - Allocation and Management of Resources (Standard 3): Develops and implements processes to 
maintain facilities and equipment to ensure an environment, which is safe and conducive to learning

Exemplary
The district has a comprehensive schedule for ongoing, proactive maintenance of facilities and 
equipment. Repairs and services are provided in a timely manner and do not disrupt the learning 
environment.

Operational The district develops and implements effective processes to maintain facilities and equipment to 
ensure an environment which is safe and conducive to learning.

Emerging Irregular or insufficient processes are in place to maintain facilities and equipment to ensure an 
environment which is safe and conducive to learning.

Not Evident The district has done little to develop or implement processes to maintain facilities and equipment 
to ensure an environment which is safe and conducive to learning.

Data 
Sources

Comments 
(optional)

GDPS - Allocation and Management of Resources (Standard 4): Provides, coordinates, and monitors student 
support systems and services

Exemplary The district provides, coordinates, and systematically monitors a comprehensive, accessible array of 
services to meet the educational, physical, social and emotional needs of its students.

Operational
The district provides, coordinates, and monitors student support systems and services.

Emerging
The district provides some student services, but improvements are needed in some areas such as 
program coordination and monitoring.

Not Evident The district has systemic problems with providing, coordinating, or monitoring student support 
systems or services.

Data 
Sources

Comments 
(optional)

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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GDPS - Leader,  Teacher, and Staff Effectiveness (Standard 4): Defines the roles, responsibilities, skill sets, 
and expectations of leaders at all levels of the district to improve student learning and staff performance

Exemplary
Actions of leaders throughout the district reflect a deep understanding of their leadership roles, 
responsibilities, and expectations. Leaders demonstrate the appropriate skill sets necessary to 
improve student learning and staff performance.

Operational
The district defines the roles, responsibilities, skill sets, and expectations of leaders at all levels to 
increase student learning and staff performance.

Emerging
The general roles, responsibilities, skill sets, or expectations for leaders are not fully developed by 
the district.

Not Evident Leader roles, responsibilities, skill sets, and expectations are not defined or are not up-to-date at 
the school or district levels.

Data 
Sources

Comments 
(optional)

2.5 Supportive Learning Environment

Leader Keys Effectiveness System
Standard Score
1. Instructional Leadership: The leader fosters the success of all students by facilitating the development, 
communication, implementation, and evaluation of a shared vision of teaching and learning that leads to 
school improvement.
2. School Climate: The leader promotes the success of all students by developing, advocating, and sustaining 
an academically rigorous, positive, and safe school climate for all stakeholders.
3. Planning and Assessment: The leader effectively gathers, analyzes, and uses a variety of data to inform 
planning and decision-making consistent with established guidelines, policies, and procedures.
4. Organizational Management: The leader fosters the success of all students by supporting, managing, and 
overseeing the school’s organization, operation, and use of resources.
5. Human Resources Management: The leader fosters effective human resources management through the 
selection, induction, support, and retention of quality instructional and support personnel.
6. Teacher/Staff Evaluation: The leader fairly and consistently evaluates school personnel in accordance with 
state and district guidelines and provides them with timely and constructive feedback focused on improved 
student learning.
7. Professionalism: The leader fosters the success of students by demonstrating professional standards and 
ethics, engaging in continuous professional development, and contributing to the profession.

8. Communication and Community Relations: The leader fosters the success of all students by 
communicating and collaborating effectively with stakeholders.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Leader Keys Effectiveness System rubric. 
Source: TLE Electronic Platform (FY16)

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Leader-Keys-Effectiveness-System.aspx
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Teacher Keys Effectiveness System
Standard Score
1. Professional Knowledge: The teacher demonstrates an understanding of the curriculum, subject content, 
pedagogical knowledge, and the needs of students by providing relevant learning experiences.
2. Instructional Planning: The teacher plans using state and local school district curricula and standards, 
effective strategies, resources, and data to address the differentiated needs of all students.
3. Instructional Strategies: The teacher promotes student learning by using research-based instructional 
strategies relevant to the content area to engage students in active learning and to facilitate the students’ 
acquisition of key knowledge and skills.
4. Differentiated Instruction: The teacher challenges and supports each student’s learning by providing 
appropriate content and developing skills which address individual learning differences.
5. Assessment Strategies: The teacher systematically chooses a variety of diagnostic, formative, and 
summative assessment strategies and instruments that are valid and appropriate for the content and student 
population.
6. Assessment Uses: The teacher systematically gathers, analyzes, and uses relevant data to measure student 
progress, to inform instructional content and delivery methods, and to provide timely and constructive 
feedback to both students and parents.
7. Positive Learning Environment: The teacher provides a well-managed, safe, and orderly environment that 
is conducive to learning and encourages respect for all.
8. Academically Challenging Environment: The teacher creates a student-centered, academic environment 
in which teaching and learning occur at high levels and students are self-directed learners.
9. Professionalism: The teacher exhibits a commitment to professional ethics and the school’s mission, 
participates in professional growth opportunities to support student learning, and contributes to the 
profession.
10. Communication: The teacher communicates effectively with students, parents or guardians, district and 
school personnel, and other stakeholders in ways that enhance student learning.
Note: Visit GaDOE Teacher and Leader Effectiveness webpage for the Teacher Keys Effectiveness System rubric.
Source: TLE Electronic Platform (FY16).

http://www.gadoe.org/School-Improvement/Teacher-and-Leader-Effectiveness/Pages/Teacher-Keys-Effectiveness-System.aspx
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2.5 Supportive Learning Environment

Discipline - Suspension (%)
In-School Suspension Out-of-School Suspension

10 Days  
or Fewer

Greater than  
10 Days

10 Days  
or Fewer

Greater than  
10 Days

2014-15 2015-16 2014-15 2015-16 2014-15 2015-16 2014-15 2015-16
Racial/Ethnic Subgroups

  American Indian
District
State 0.2 0.2 0.2 0.2 0.1 0.1 0.1 0.1

  Asian/Pacific Islander
District
State 0.9 0.9 0.4 0.3 0.8 0.8 0.7 0.6

  Black
District
State 53.8 53.6 60.2 60.1 66.7 67.0 75.6 76.7

  Hispanic
District
State 10.7 11.6 8.1 8.7 8.5 8.7 7.3 7.4

  White
District
State 31.2 30.3 27.4 26.8 20.9 20.4 13.9 12.4

  Multi-Racial
District
State 3.3 3.5 3.7 3.9 3.0 3.1 2.5 2.9

  Minority**
District
State 68.9 69.8 72.6 73.2 79.1 79.7 86.2 87.7

Other Subgroups
  Economically 
  Disadvantaged

District
State 77.4 77.1 84.6 84.3 84.4 84.7 88.9 88.9

  English Learners
District
State 3.3 3.6 2.5 2.5 3.2 3.3 2.8 2.5

  Foster District
  Homeless District
  Migrant District

  Students with Disability
District
State 16.1 16.6 23.7 23.8 20.9 21.3 8.4 8.8

Source: GaDOE suspension reports.

*Values represent averages calculated from school-level data.
**The Minority student subgroup includes all racial/ethnic categories except White.
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Student Attendance Rate (2015-16)*
Under 5 6-15 Over 15

All Students
District
State 55.3 35.1 9.5

Racial/Ethnic Subgroups

  American Indian
District
State 72.9 16.8 10.3

  Asian/Pacific  
  Islander

District
State 71.4 24.2 4.4

  Black
District
State 61.3 30.7 8.1

  Hispanic
District
State 56.5 35.1 8.4

  White
District
State 49.7 39.2 11.2

  Multi-Racial
District
State 53.0 36.6 10.4

  Minority**
District
State

Other Subgroups

  Economically
  Disadvantaged

District
State 52.5 36.4 11.1

  English Learners
District
State 61.8 31.6 6.6

  Foster District
  Homeless District
  Migrant District

  Students with 
  Disability

District
State 49.3 37.2 13.4

Source: GaDOE Attendance Rate by Subgroup 
report.

School Climate Star Rating*
2014-15 2015-16

District
State Average 3.5 3.5
Source: GaDOE Star Rating for School Climate report.

Teacher Days Absent (%)*
2014-15 2015-16

All Days Absent (Count) District

  Sick Leave
District
State 67.4 65.2

  Staff Development
District
State 21.5 21.5

  Vacation
District
State 0.4 0.4

  Other
District
State 10.7 13.0

Source: Certified/Classified Personnel Information 
(CPI).

2.5 Supportive Learning Environment

*Values represent averages calculated from school-level data. 
**The Minority student subgroup includes all racial/ethnic categories except White.
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2.5 Supportive Learning Environment

Small Student Subgroups: Use local 
data to summarize key facts relating 
to student subgroups with populations 
too small to report (less than 15). 

(Do not include percentages or other 
numeric values that might violate 
student privacy.) 

Additional data: What additional facts 
did the team identify that relate to 
a supportive learning environment? 
(May be informed by quantitative or 
qualitative sources.) 

What data sources were utilized to 
make the above determinations? 

SACS/AdvancED: List the LEA’s 
SACS/AdvancED recommendations 
and findings related to a supportive 
learning environment.
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Ensuring a student learning 
community: What are the processes 
that the district currently has in place 
to support schools in cultivating and 
maintaining positive and healthy 
behavioral and academic norms? 
Describe the effectiveness of the 
existing processes.
What data sources were utilized to 
make the above determinations? 

2.5 Supportive Learning Environment

2.5.2 SUPPORTIVE LEARNING ENVIRONMENT GUIDING QUESTIONS

Maintaining order and safety: What 
are the processes that the district has 
in place to support schools to ensure 
that order and safety is in place? 
Describe the effectiveness of the 
existing processes.

What data sources were utilized to 
make the above determinations? 

Developing and monitoring a system 
of supports: What are the processes 
that are in place at the district level to 
ensure that schools have supportive 
learning environments that provides 
comprehensive services to students to 
meet their unique, whole-child needs? 
Describe the effectiveness of the 
existing processes.

What data sources were utilized to 
make the above determinations? 



46

COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

Student survey: Analyze LEA results 
from the Georgia Student Health 
Survey 2.0. What are the key findings? 
What positives are evident in the 
results? What results are surprising or 
concerning to the team?

Parent survey: Analyze LEA results 
from the Georgia Parent Survey. What 
are the key findings? What positives 
are evident in the results? What results 
are surprising or concerning to the 
team?

(Note: The raw survey data can be 
accessed via the School Climate 
Surveys within the GaDOE portal 
by users with the following roles: 
Administrator, Assessment Director, 
Curriculum Director, Student Services 
Director, and Superintendent.)

2.5 Supportive Learning Environment

Personnel survey: Analyze LEA results 
from the Georgia School Personnel 
Survey. What are the key findings? 
What positives are evident in the 
results? What results are surprising or 
concerning to the team?

(Note: The raw survey data can be 
accessed via the School Climate 
Surveys within the GaDOE portal 
by users with the following roles: 
Administrator, Assessment Director, 
Curriculum Director, Student Services 
Director, and Superintendent.)

https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/GSHS-II/Pages/GSHS-Results.aspx
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/GSHS-II/Pages/GSHS-Results.aspx
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Out-of-School Time: What processes 
are in place in the district to provide 
students with engaging and enriching 
learning opportunities during out-of-
school time (i.e. before school, after 
school, summer)?

What data sources were utilized to 
make the above determinations? 

2.5 Supportive Learning Environment

2.5.3 SUPPORTIVE LEARNING ENVIRONMENT TRENDS AND PATTERNS

Summarize the supportive learning 
environment trends and patterns 
observed by the team while completing 
this section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Supports and interventions: What 
supports and interventions, including 
PBIS, are in place to ensure all students 
have access to a supportive learning 
environment? 

What data sources were utilized to 
make the above determinations?
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2.6.1 DEMOGRAPHIC AND FINANCIAL DATA

Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the 
identification of demographic and financial needs. Student subgroups with a count of less than 15 are denoted by “TFS” 
(too few students). 

Student Demographics (2015-16) (%)
District State

Racial/Ethnic Subgroups
  American Indian/Alaskan Native <1
  Asian 4
  Black 37
  Hispanic 15
  Multi-Racial 3
  White 41
  Minority** 59
Other Subgroups
  Economically Disadvantaged 62
  English Learners 8
  Foster <1
  Homeless 2
  Migrant <1
Source: GOSA Enrollment by Subgroups Programs 
report.

Student Demographics (2015-16) (%)
District State

Special Education - Pre-K 22.0
Special Education - All 11.0
  Autism spectrum disorder 9.2
  Blind <0.1
  Deaf/hard of hearing 0.6
  Emotional/behavioral disorder 5.3
  Intellectual disability (mild,  
  moderate, severe, profound) 7.1

  Orthopedic impairment 0.3
  Other health impairment 15.4
  Significant developmental delay 11.9
  Specific learning disability 35.3
  Speech-language impairment 14.2
  Traumatic brain injury 0.1
  Visual impairment 0.2
Source: GOSA Enrollment by Subgroups Programs 
report and GaDOE Special Education District Counts.

2.6 DEMOGRAPHIC and FINANCIAL

2.6 Demographic and Financial

Student Mobility Rate
2014-15 2015-16

District
State Average* 15.6 16.2
Source: GOSA Student Mobility Rates (by District) 
report

Directly Certified (Includes SNAP, TANF, 
Homeless, Unaccompanied Youth, Foster, 

and Migrant) (%)
2014-15 2015-16

District
State Average* 37.7 39.0
Source: GOSA Directly Certified (District Level) report.

Program Enrollment (2015-16) (%)
District State

Early Intervention 22.4
Remedial Education 6th-8th 12.8
Remedial Education 9th-12th 9.0
Alternative Education 1.9
Vocational Education (9-12) 55.5
Gifted 11.5
Source: GOSA Enrollment by Subgroups Programs 
report.

*Values represent averages calculated from district-level data.
**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://oraapp.doe.k12.ga.us/ows-bin/owa/fte_pack_swd_enroll_pub.entry_form
https://gosa.georgia.gov/downloadable-data
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FTE Counts
2013-14 2014-15 2015-16

District
Source: GOSA FESR report and GaDOE FTE report.

Per Pupil Expenditures ($)
2013-14 2014-15

District
State Average 8,417.64 8,691.25
Source: GOSA FESR report.

Financial Efficiency Star Rating
2014-15

District
State Average 2.9
Source: GOSA FESR report.

2.6 Demographic and Financial

Small student subgroups: Use local 
data to summarize key facts relating 
to student subgroups with populations 
too small to report (less than 15). 

(Do not include percentages or other 
numeric values that might violate 
student privacy.) 

Additional data: What additional 
facts did the team identify that relate 
to demographic and financial data? 
(May be informed by quantitative or 
qualitative sources.) 

What data sources were utilized to 
make the above determinations? 

Per Pupil Expenditures Percentile
2014-15

District
Source: GOSA FESR report.

https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
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2.6.2 DEMOGRAPHIC AND FINANCIAL GUIDING QUESTIONS

Internal factors: What internal factors 
might have affected data and/or 
results of data? Examples may include: 
resource allocation, documentation 
and monitoring, technology and 
software, communication, internal 
controls, and personnel assignment/ 
performance.	
What data sources were utilized to 
make the above determinations? 

External factors: What external factors 
might have affected data and/ or 
results of data? Examples may include: 
geographic location, population 
demographics (employment, 
education, median income), local/
state/national economy, natural 
disasters, and state and federal policy 
changes.

What data sources were utilized to 
make the above determinations? 

2.6 Demographic and Financial

Access to Programs: What processes 
exist to ensure students have access to 
programs addressing individualized 
learning needs (including EIP, REP, 
alternative education, vocational 
education, and gifted)? What 
challenges exist in providing students 
access to such programs when 
necessary?

What data sources were utilized to 
make the above determinations?
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2.6.3 DEMOGRAPHIC AND FINANCIAL TRENDS AND PATTERNS

Summarize the demographic and 
financial trends and patterns observed 
by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Demographic and Financial 
Challenges: What demographic and/
or financial challenges could affect 
improvement efforts within the LEA? 
(Identifying these challenges may 
require collection and analysis of 
additional LEA data.) 

What data sources were utilized to 
make the above determinations?
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Analyze the LEA’s data and answer the guiding questions to determine existing trends and patterns that support the 
identification of student achievement needs. The LEA is responsible for populating all blank data cells. Student subgroups 
with a count of less than 15 are denoted by “Too Few”. 

2.7 STUDENT ACHIEVEMENT

2.7.1 STUDENT ACHIEVEMENT DATA

2.7 Student Achievement

English Language Arts
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

https://gosa.georgia.gov/downloadable-data
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532.7 Student Achievement

English Language Arts
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

English Language Arts
Middle School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data


54

COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

2.7 Student Achievement

English Language Arts
9th Grade Literature End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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552.7 Student Achievement

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

English Language Arts
American Literature End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

English Language Arts
9th Grade Literature End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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2.7 Student Achievement

Parti
cip

atio
n  

Rate
Begi

nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Mathematics
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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572.7 Student Achievement

Begi
nning

Parti
cip

atio
n  

Rate
Deve

loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Mathematics
Middle School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

Mathematics
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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2.7 Student Achievement

Parti
cip

atio
n  

Rate
Begi

nning
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loping

Proficie
nt

Dist
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ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Mathematics
Coordinate Algebra End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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592.7 Student Achievement

Begi
nning

Parti
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n  

Rate
Deve

loping
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nt

Dist
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ed
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r 

Above Weig
hted
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ncy 

Rate

Mathematics
Analytic Geometry End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

Mathematics
Coordinate Algebra End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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2.7 Student Achievement

Parti
cip

atio
n  

Rate
Begi

nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Science
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific 
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English 
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with 
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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612.7 Student Achievement

Begi
nning

Parti
cip

atio
n  

Rate
Deve

loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Science
Middle School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

Science
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data


62

COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

2.7 Student Achievement

Science
Biology End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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632.7 Student Achievement

Science
Physical Science End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

Science
Biology End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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2.7 Student Achievement

Parti
cip

atio
n  

Rate
Begi

nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Social Studies
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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652.7 Student Achievement

Begi
nning

Parti
cip

atio
n  

Rate
Deve

loping

Proficie
nt

Dist
ingu

ish
ed

Proficie
nt o

r 

Above Weig
hted

 

Proficie
ncy 

Rate

Social Studies
Middle School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

Social Studies
Elementary School End-of-Grade Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Grade (EOG) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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2.7 Student Achievement

Social Studies
United States History End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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672.7 Student Achievement

Social Studies
Economics/Business/Free Enterprise End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

Begi
nning

Deve
loping

Proficie
nt

Dist
ingu

ish
ed

Weig
hted

 

Proficie
ncy 

Rate

Social Studies
United States History End-of-Course Milestones

Student Group Year

All Students
2014-15
2015-16

Racial/Ethnic Subgroups
  American 
  Indian

2014-15
2015-16

  Asian/Pacific  
  Islander

2014-15
2015-16

  Black
2014-15
2015-16

  Hispanic
2014-15
2015-16

  White
2014-15
2015-16

  Multi-Racial
2014-15
2015-16

  Minority**
2014-15
2015-16

Other Subgroups
  Economically    
  Disadvantaged

2014-15
2015-16

  English  
  Learners

2014-15
2015-16

  Foster
2014-15
2015-16

  Homeless
2014-15
2015-16

  Migrant
2014-15
2015-16

  Students with  
  Disabilities 

2014-15
2015-16

Source: GOSA Georgia Milestones End-of-Course (EOC) Assessments report.

**The Minority student subgroup includes all racial/ethnic categories except White.

https://gosa.georgia.gov/downloadable-data
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2.7 Student Achievement

Graduation Rate - 4-Year Cohort (2015-16) (%)
District State

All Students 79.4
Racial/Ethnic Subgroups
  American Indian 69.3
  Asian/Pacific Islander 87.8
  Black 76.2
  Hispanic 73.4
  White 83.0
  Multi-Racial 81.0
  Minority** 73.6
Other Subgroups
  Economically Disadvantaged 75.3
  English Learners 56.4
  Migrant 68.8
  Students with Disabilities 56.6
Source: GOSA Graduation Rate (4-Year Cohort) report.

Pathway Completers (2015-16) (%)*
District State

All Students
Racial/Ethnic Subgroups
  American Indian
  Asian/Pacific Islander
  Black
  Hispanic
  White
  Multi-Racial
  Minority**
Other Subgroups
  Economically Disadvantaged
  English Learners
  Migrant
  Students with Disabilities
Source: GaDOE pathway completers report.

District Mean Growth Percentile*
2014-15

District
State Average 42.8
Source: GaDOE Title II, Part A calculation.

SAT Scores (2015-16)
Math Reading Writing Total

District
State Average 472 477 458 1,407
Source: GOSA SAT Scores (Highest) report.

Drop Out Rate (2015-16)
District State

All Students 3.6
Racial/Ethnic Subgroups
  American Indian 5.3
  Asian/Pacific Islander 1.4
  Black 4.1
  Hispanic 4.5
  White 3.2
  Multi-Racial 3.4
Other Subgroups
  Economically Disadvantaged 4.0
  English Learners 7.0
  Migrant 3.6
  Students with Disabilities 5.6
Source: GOSA Drop Out Rate 9-12 report.

*Values represent averages calculated from school-level data.
**The Minority student subgroup includes all racial/ethnic categories except White.
***Graduates completing a CTAE pathway, advanced academic pathway, IB Career
Related Program, fine arts pathway, or a world language pathway.

https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
https://gosa.georgia.gov/downloadable-data
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English Learners
WIDA ACCESS 2.0 Composite Scores

1.0-1.9 (%) 2.0-2.9 (%) 3.0-3.9 (%) 4.0-4.9 (%) 5.0-6.0 (%)
K-2nd

3rd-5th

6th-8th

9th-12th

Source: Most recent (FY16 or FY17) LEA WIDA District Frequency Report by grade level (to be combined for the grade 
spans). FY17 scores should be used if available. Due to a change in scoring, FY17 scores cannot be compared to previous 
years. 

2.7 Student Achievement

Migrant Students
Performance on the Preschool Pre-Assessment

Count Percentage
Children scoring 5 out of 72 points in Reading
Children scoring 5 out of 27 points in Mathematics
Source: LEA formative assessment data.

Migrant Students
English Language Arts Comparison of Migrant Priority for Services and Non-Priority for Service Students

Grade Band Student Type Total Tested Beginning 
(%)

Developing 
(%)

Proficient 
(%)

Distinguished 
(%)

Elementary

Priority for 
Service
Non-Priority 
for Service

Middle

Priority for 
Service
Non-Priority 
for Service

9th Grade 
Literature

Priority for 
Service
Non-Priority 
for Service

American 
Literature

Priority for 
Service
Non-Priority 
for Service

Source: LEA ELA Milestones (FY16).
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2.7 Student Achievement

Small student subgroups: Use local 
data to summarize key facts relating 
to student subgroups with populations 
too small to report (less than 15). 

(Do not include percentages or other 
numeric values that might violate 
student privacy.) 

Migrant Students
Mathematics Comparison of Migrant Priority for Services and Non-Priority for Service Students

Grade Band Student Type Total Tested Beginning 
(%)

Developing 
(%)

Proficient 
(%)

Distinguished 
(%)

Elementary

Priority for 
Service
Non-Priority 
for Service

Middle

Priority for 
Service
Non-Priority 
for Service

Coordinate 
Algebra

Priority for 
Service
Non-Priority 
for Service

Analytic 
Geometry

Priority for 
Service
Non-Priority 
for Service

Source: LEA mathematics Milestones (FY16).
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2.7.2 STUDENT ACHIEVEMENT GUIDING QUESTIONS

Supporting improved graduation 
outcomes: What processes are in place 
to support practices that will positively 
affect graduation outcomes?

What data sources were utilized to 
make the above determinations? 

Additional data: What additional 
facts did the team identify that relate 
to student achievement? (May be 
informed by quantitative or qualitative 
sources.) 

Suggested additional sources include:
• ACT scores
• Advanced Placement enrollment

and outcomes
• Hope Scholarship eligibility
• International Baccalaureate

enrollment and outcomes
• Move on When Ready

participation

What data sources were utilized to 
make the above determinations? 

Effective collaboration to support 
student achievement: What processes 
are in place to ensure that effective 
collaboration is occurring across 
the district to advance student 
achievement? Are existing processes 
effective?

What data sources were utilized to 
make the above determinations? 

2.7 Student Achievement
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Summarize the student achievement 
trends and patterns observed by the 
team while completing this section 
of the report. What are the important 
trends and patterns that will support 
the identification of student, teacher, 
and leader needs?

2.7.3 STUDENT ACHIEVEMENT TRENDS AND PATTERNS

2.7 Student Achievement

Student subgroup gaps: What gaps 
exist in outcomes among student 
subgroups?  

What data sources were utilized to 
make the above determinations? 

Reduced class size: Based on student 
achievement data, have you identified 
specific student cohorts or content 
areas that would benefit from 
evidence-based reduced class size? 

What data sources were utilized to 
make the above determinations? 
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3.1 TRENDS and PATTERNS

3. NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS

3.1 Trends and Patterns

2.1 Coherent Instructional System: 
Summarize the coherent instructional 
system trends and patterns observed 
by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

Read the trends and patterns summaries from each section of the data analysis process. Use the information in 
these summaries to complete 3.2, 3.3, and 3.4. Watch the Identifying Need webinar for additional information 
and guidance.

2.2 Effective Leadership: Summarize 
the effective leadership trends and 
patterns observed by the team while 
completing this section of the report. 
What are the important trends 
and patterns that will support the 
identification of student, teacher, and 
leader needs?

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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3.1 Trends and Patterns

2.3 Professional Capacity: Summarize 
the professional capacity trends 
and patterns observed by the team 
while completing this section of the 
report. What are the important trends 
and patterns that will support the 
identification of student, teacher, and 
leader needs?

2.4 Family and Community 
Engagement: Summarize the family 
and community engagement trends 
and patterns observed by the team 
while completing this section of the 
report. What are the important trends 
and patterns that will support the 
identification of student, teacher, and 
leader needs?

2.5 Supportive Learning Environment: 
Summarize the supportive learning 
environment trends and patterns 
observed by the team while 
completing this section of the report. 
What are the important trends 
and patterns that will support the 
identification of student, teacher, and 
leader needs?
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753.1 Trends and Patterns

2.6 Demographic and Financial: 
Summarize the demographic and 
financial trends and patterns observed 
by the team while completing this 
section of the report. What are the 
important trends and patterns that will 
support the identification of student, 
teacher, and leader needs?

2.7 Student Achievement: Summarize 
the student achievement trends 
and patterns observed by the team 
while completing this section of the 
report. What are the important trends 
and patterns that will support the 
identification of student, teacher, and 
leader needs?
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3.2 PROGRAM STRENGTHS and CHALLENGES
Using the summaries in 3.1 and other local data, describe the strengths and challenges or answer the guiding questions for 
each program. Include strengths and challenges related to: a) general program implementation, and b) students and adults 
involved in or affected by the program. Focus on strengths and challenges that will assist in the identification of needs 
during 3.3. Watch the Identifying Need webinar for additional information and guidance.

3.2.1 IDEA - SPECIAL EDUCATION

Strengths

Challenges

3.2 Program Strengths and Challenges

3.2.2 TITLE I, PART A - IMPROVING the ACADEMIC ACHIEVEMENT of the DISADVANTAGED

Strengths

Challenges

Strengths

Challenges

3.2.3 TITLE I, PART A - FOSTER CARE PROGRAM

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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773.2 Program Strengths and Challenges

3.2.4 TITLE I, PART A - PARENT ENGAGEMENT

Did the LEA have migrant students enrolled or 
migrant participants (preschool, out-of-school youth, 
drop-outs) residing in the district in 2016-17?

How is the LEA assessing 
and serving its most mobile 
migratory children and youth 
who lack consistent class or state 
assessment scores?

3.2.5 TITLE I, PART C - EDUCATION of MIGRATORY CHILDREN

What is the greatest academic 
need for drop-outs, as identified 
through the out-of-school youth 
profile?

How is the LEA designing 
services for its migratory 
children and youth who are only 
in the district for a short period 
of time (and those who may 
never enroll in the district)?

How is the LEA assessing and 
serving its out-of-school youth 
and drop-outs?

Strengths

Challenges



78

COMPREHENSIVE NEEDS ASSESSMENT DISTRICT REPORT

What is the greatest academic 
need for out-of-school youth, as 
identified through the out-of-
school youth profile?

3.2.6 TITLE I, PART D - NEGLECTED or DELINQUENT CHILDREN

3.2.7 TITLE II, PART A - PREPARING, TRAINING, and RECRUITING HIGH-QUALITY TEACHERS, PRINCIPALS, AND 
OTHER SCHOOL LEADERS

3.2 Program Strengths and Challenges

Strengths

Challenges

Strengths

Challenges
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793.2 Program Strengths and Challenges

3.2.9 TITLE IX, PART A - MCKINNEY-VENTO EDUCATION for HOMELESS CHILDREN and YOUTH PROGRAM

Strengths

Challenges

Identify and analyze the two 
greatest equity gaps in the LEA.

If the greatest gaps are not 
selected as areas for focus in the 
LEA Equity Action Plan, provide 
a rationale for this decision.

If not addressed in the first 
question, identify and analyze 
the equity gaps that are chosen 
as areas for focus in the LEA 
Equity Action Plan. 

3.2.10 LEA EQUITY ACTION PLAN

3.2.8 TITLE III - LANGUAGE INSTRUCTION for ENGLISH LEARNERS and IMMIGRANT STUDENTS

Strengths

Challenges
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3.2 Program Strengths and Challenges

3.2.11 ADDITIONAL QUESTIONS FOR CHARTER SYSTEMS

What are the main successes of 
your implementation of Local 
School Governance?

What barriers had to be 
overcome to implement Local 
School Governance?

What remains to be done to 
fully implement Local School 
Governance with fidelity?

Essential Features and 
Innovations: Describe the 
LEA’s progress on the essential 
features and innovations to 
improve academic outcomes in 
the charter system’s contract. 
Questions to consider include:
• What is the status of the

implementation of each
essential or innovative
feature included in the
contract?

• For those essential or
innovative features that are
not on schedule, what are
next steps?

• Are there any essential or
innovative features that
should be deleted or added
to the LEA’s new charter
system contract?



NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS

813.3 Identification and Prioritization of Overarching Needs

3.3 IDENTIFICATION and PRIORITIZATION of OVERARCHING NEEDS
Use the results of 3.1 and 3.2 to identify the overarching needs of the LEA. Determine the priority order of the identified 
needs based on data, team member and stakeholder knowledge, and answers to questions in the table below. Be sure to 
address the major program challenges identified in 3.2. Watch the Identifying Need webinar for additional information and 
guidance.

Overarching Need
How severe 
is the need?

Is the need 
trending better or 
worse over time?

Can Root 
Causes Be 
Identified?

Additional 
Considerations

Priority 
Order

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx
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3.4 ROOT CAUSE ANALYSIS
Select the top 2-4 overarching needs from 3.3. Conduct a separate root cause analysis (RCA) for each need. Any RCA tools 
and resources can be used, but suggestions are available as part of the Identifying Need webinar. After describing the RCA 
process, complete a table for each selected overarching need. Use the letter codes below to identify which programs relate 
to each root cause (ex: “ABCF”). 

	 A.	 IDEA - Special Education
	 B.	 School and District Effectiveness
	 C.	 Title I, Part A - Improving the Academic Achievement of the Disadvantaged
	 D. 	 Title I, Part A - Foster Care Program
	 E.	 Title I, Part A - Parent Engagement Program	
	 F.	 Title I, Part C - Education of Migratory Children
	 G.	 Title I, Part D - Programs for Neglected or Delinquent Children
	 H.	 Title II, Part A - Preparing, Training, and Recruiting High-Quality Teachers, Principals, and Other 
		  School Leaders	
	 I.	 Title III - Language Instruction for English Learners and Immigrant Students
	 J.	 Title IX, Part A - McKinney-Vento Education for Homeless Children and Youth Program 

Describe the root 
cause analysis 
process used by 
the team. 

3.4 Root Cause Analysis

http://www.gadoe.org/School-Improvement/Federal-Programs/Pages/default.aspx


NEEDS IDENTIFICATION and ROOT CAUSE ANALYSIS

833.4 Root Cause Analysis

Overarching 
Need #1

Root Causes to be Addressed

This is a root 
cause and not 
a contributing 

cause or symptom

This is 
something 

we can 
affect

Related 
programs

Overarching 
Need #2

Root Causes to be Addressed

This is a root 
cause and not 
a contributing 

cause or symptom

This is 
something 

we can 
affect

Related 
programs
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3.4 Root Cause Analysis

Overarching 
Need #3

Root Causes to be Addressed

This is a root 
cause and not 
a contributing 

cause or symptom

This is 
something 

we can 
affect

Related 
programs

Overarching 
Need #4

Root Causes to be Addressed

This is a root 
cause and not 
a contributing 

cause or symptom

This is 
something 

we can 
affect

Related 
programs
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Use the space below to provide additional narrative regarding the LEA’s comprehensive needs assessment (optional).
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	01: Asst. Superintendent of Curriculum and Instruction and Director of Federal Programs will organize and run meetings.  Agendas/Sign in Sheets/Handouts will be provided for each meeting.  Initial work will be done in Google drive, and then transferred to the required PDF template when complete.

	02: Teams (the large group as well as smaller break-out groups) will meet periodically and as needed for each group, April 24 through June 30, 2017.  
	03: The majority of the work will be completed in Google Drive.  Additionally, emails, phone calls, and face-to-face small group meetings will take place between meetings of the large group.

	D211DS1: 
	D211DS2: Curriculum walks, formal evaluations, professional learning activities involving state standards, Advanced 
	D211C2: 
	D211C1: 
	D211Button2: Choice2
	D211Button1: Choice3
	D211C3: 
	D211Button4: Choice2
	D211S4: Read 180, Classworks, scheduling meetings, PBIS, teacher leaders, POI Chair meeting agendas
	D211C4: 
	D212GQ2S: Teacher leader notebooks, principal Title II surveys, RESA course registration
	D212GQ2: Teachers leaders are in each school to provide support for each teacher who needs guidance of any kind.  Teacher leaders act as a peer link between state and district initiatives and work in the classroom.
Ongoing professional learning. Instructional technology specialists are employed to support teachers as they deliver instruction that is increasingly technological..The local RESA provides professional learning opportunities for teachers and leaders.
	D212GQ3: Georgia Milestones results are analyzed during a series of meetings with each individual school principal and the district office curriculum team.  During these meetings goals are formulated for monitoring and improving student outcomes. Classworks, Read 180, and common assessments usage and progress is reviewed and discussed with school level administration and teachers.  
	D212GQ3S: Georgia Milestones results analysis at the district, school and RESA levels, common assessments, STAR Reading, Classworks and Read 180
	D212GQ4: WCSD schedules walk- throughs by key district level personnel throughout the year.  Results and findings of the walkthroughs are reviewed and shared with school level administration. The superintendent and the office of curriculum and instruction schedule regular meetings with principals to review data and further plan for student learning.
	D212GQ4S: Walk- throughs, calendar of meetings, student data

	D221S1: Walton County Strategic Planning meetings, CLIP meetings, principal meetings
	D221C1: 
	D221S2: Board work sessions, Annual Parent and student surveys, GSHS,  
	D221C2: Data Sources Cont:  School Council Meetings, Leadership Retreat, advisory committees, Budget meetings and process
	D221S3: Board governance procedures, board meetings and work session minutes and agendas
	D221C3: 
	D221S4: SIPs, Title I plans/budgets, Georgia Milestones scores, Classworks Benchmark results
	D221C4: 
	D221Button5: Choice3
	D221S5: CLIP minutes and meetings, School Council Meetings, School level Data Team Meetings, 
	D221C5: Data Sources Cont:  Instructional Leadership Team Meetings
	D211S6: POI, CLIP meetings bi- annually, Curriculum and Instruction team meetings , chain of command
	D211C6: 
	D221S7: Curriculum walks and principal data meetings (Fall, Winter and Spring) Monthly principal meetings, 
	D221C7: Data Sources cont:  summative and formative meetings with principals
	D221Button8: Choice2
	D221S8: Comprehensive District Budget, District Board of Education Budget Committee, Budget task calendar
	D221C8: 
	D221Button9: Choice2
	D221C9: Data sources cont:  assessment calendar, Title I and 21stCCLC logs, audits
	D221S9: Equipment inventories, master schedules, data reviews with principals, calendar committee, 
	D221Button10: Choice2
	D221S10: Staffing plans, Title II plan, staffing meetings with principals, school psychologists, PL Coaches
	D221C10: Data sources, cont:  Special Education Instructional Specialist Teacher Leaders, 
	DLKES1: 2.3
	DLKES3: 2.4
	DLKES4: 2.4
	D221SACS: Three powerful practices were identified by the most recent SACS/AdvancED external review.
	D221AddDataS: Agendas, sign in sheets, minutes
	D222GQ1: Walton County School District operates within a culture of continuous school improvement. Student achievement is at the forefront in all decision making and resource allocations.  Schools have an instructionally-focused schedule with bell to bell instruction. 
School Star Climate rating is at/above the state. These processes result in a climate and culture conducive for learning. 

	D222GQ1S: Schedules, budgets
	D222GQS: PLC minutes, Professional leave requests, TKES and LKES feedback, LKES summative rating
	D222GQ2: Several processes are in place that support and develop leadership across our district. The superintendent's teacher advisory committee meets on a consistent basis. Representatives from each school bring issues to the superintendent and cabinet members each quarter. Professional Learning is provided through RESA, teacher leaders, consultants for teachers/leaders based upon individual needs, the system/school needs and the self-assessment. 
	D222GQ3: Schools develop instructional focus per grade level/content area. During these PLC work sessions teachers develop common units and assessments that address the depth of knowledge required by the state standards.  Walk-throughs & observations using specific criteria ensure that instruction is equitable across the school/system. Results of common assessments and STAR and Classworks benchmark screeners allow leaders to  monitor the quality of instruction.  
	D222GQ3S: Instructional focus, curriculum maps, units, common assessments, TKES evaluation, PLC minutes, STAR and Classworks results 
	D222GQ4: Walton County School District  conducts an annual needs assessment and reviews/revises the strategic plan/CLIP to target the identified needs and ensure continued alignment with the district's mission.  Resources are allocated so the actions and strategies can be implemented.  


These existing process ensures the effective and efficient use of all resources.
	D222GQ4S: Schoolwide plans, strategic plan, needs assessment, AdvancEd External Team Report, Climate parent survey
	D222GQ5: 
	D222GQ5S: 
	D222GQ6: All leaders participate in a continuous program of professional learning that is aligned with the system’s purpose and direction. PL is based on an assessment of needs and builds the capacity for leadership in areas of instructional leadership, human resources, safety, organizational management and technology. Leaders have expressed interest in additional PL in the areas of:
planning/assessment, communication, and climate/team-building.  The data we have so far shows the professional learning is resulting in greater achievement in some grades and subgroups, but not for all, so PL is somewhat effective.  

	D222GQ6S: Assessment results, LKES professional development rating
	D222GQ7: Data analysis and Effective Data Teams
Dept of Knowledge
Understanding assessment results
RTI process and interventions
Science and social studies inquiry based instruction
Holding critical conversation
Identifying effective interventions

	D222GQ7S: Surveys, self-assessments and  observations
	D213Trends: Monthly principal meetings and biannual data analysis meetings support the trends and patterns of continuous improvement of student learning outcomes. Teachers have opportunities for planning and targeting specific strategies for student learning based needs determined by data.  Annual surveys, stakeholder advisory groups and assessment results support the identification of district needs.
	D223Trends: There is a trend in Walton County School District systematically evaluating PL for effectiveness in improving instruction, student learning, and the conditions that support learning. Pervasive implementation of the plan, do, check, act cycle allows for monitoring, evaluating, adjusting and improving PL based on needs of staff, students and leaders. 


	D231S1: school and district level professional learning plans, Title II needs assessment, data meeting
	D231C1: 
	D231S2: 
	D231C2: 
	D221AddData: Cluster meetings and curriculum break out meetings have become a part of monthly principal meetings.
	D231S3: School and district level walkthroughs, formative observations,NTO, collegial observations
	D231C3: 
	D231S4: TKES evaluations, TKES orientation, platform data, TKES monitoring spreadsheets
	D231C4: 
	DLKES5: 2.2
	DLKES6: 2.3
	DLKES7: 2.7
	DLKES8: 2.6
	DTKES9: 2.5
	D232GQ2: TKES observations, class and teacher level data analysis, school professional learning plans which are developed based on specific school and teacher needs, times are scheduled for collaborative planning and professional learning community work, vertical alignment teaming within schools and clusters
Existing processes are effective for increasing student achievement in most contents in most schools. 

	D232GQ2S: Student milestones achievement data, minutes from PLC meetings, collaborative planning notes in the Google drive
	D232GQ3: We schedule data driven meetings with individual principals several times per year to determine the best utilization staff skill sets and student needs.  Teaching assignments are discussed and adjustments are made as needed. 
Summative data indicates that changes to staff context/positions showed a positive impact on student learning.

	D232GQ3S: Formative and summative student achievement data, teacher induction feedback  survey data.
	D232GQ4: District common formative assessments are in place and undergo revision each school year. Vertical alignment projects are in place for each cluster as well as, professional learning communities within all schools.  with  Subject area teachers produced and revise common curriculum maps in some areas.
While the existing processes are effective for defining student learning outcomes and informing instruction in many areas, improvement is needed.  

	D232GQ4S: CFAs, curriculum maps, teacher observations, Classworks benchmarks for grades K-8
	D241S1: Web site, CLIP meeting minutes and agendas, student agendas, NTO documents, social media
	D241C1: 
	D241S2: Policies on website, BOE meetings broadcast, PTO presidents’ meetings, social media
	D241C2: 
	D241Button2: Choice1
	D241Button1: 0
	D241Button3: Choice1
	D241S3: CLIP meetings, PTO meetings, open houses, curriculum nights, GET INVOLVED tab on website, 
	D241C3: Data sources cont:  GET INVOLVED tab on website, parents included on selection committees for school leadership positions, advisory committees, school councils, Chamber of Commerce participation
	D241S4: Website, social media, parent surveys, “contact us” form
	D241C4: 
	D241Button4: Choice1
	DLKES2: 2.5
	DTKES10: 2.3
	D241SACS: System and school leaders monitor and communicate comprehensive information about student performance and the achievement of system and school improvement goals to stakeholders.
	D241AddData: The team did not identify any additional facts.
	D241AddDataS: AdvancEd accreditation report, survey results
	D242GQ1: WCSD employs a full time family involvement coordinator, public information officer and part-time special education parent mentor.  Recent student population growth indicates that families are moving to Walton County for the schools.  Social media followership has increased in recent years providing evidence that families and community members are utilizing information resources.  Participation in school open houses and other events is high, often requiring traffic and parking plans.
	D242GQ1S: Social media insights, sign in sheets, open house participation numbers, enrollment numbers
	D242GQ2: Usage of School Messenger, a district-wide communication system; student agendas; Title I parent engagement meetings; local newspaper; websites; newsletters.  We recognize that communication must be continuously monitored and improved. However, enrollment growth and feedback on social media and from surveys indicates a high level of current effectiveness.

	D242GQ2S: Title I parent involvement meeting attendance data, frequency school news articles in the local paper, school messenger reports
	D242GQ3: Healthy development of students is supported by having a school nurse in each school, a district lead nurse and 24 school counselors work to provide medical care and individual emotional supports.  WCSD employs 2 school social workers and a student services director.  In addition, we partner with CIS and The Partnership for Families, Children and Youth to connect families with community resources.  
	D242GQ3S: Georgia Student Health surveys, Immunization checks, number of meals provided to students each school year, summer meals
	D242GQ4: WCSD empowers families to advocate for their children through a Title I parent involvement plan, a parent involvement survey and the inclusion of parents on leadership selection committees. Parents are active participants in local education decision making through PTO meetings, ESOL parent meetings and school council membership. PTO presidents’ meetings include the superintendent. WCSD social workers routinely make home visits to collaborate with parents who may struggle to advocate effectively for their child(ren).
	D242GQ4S: Interpreter request data, Title I parent involvement survey data, 
PTO meeting sign in sheets and agendas
	D242GQ5: Parents serve on leadership selection committees.  Principals include school council members in school level decision making.  District policies are available for public comment for 30 days between proposed changes and BOE vote.  A process for public comments at monthly board meetings is in place and posted on our website.  Further, WCSD encourages shared leadership with the community through civic organizations, chamber of commerce membership, and participation by employees in other community organization boards.
	D242GQ5S: School council minutes, BOE minutes, documentation of parents serving on selection committees
	D242GQ6: PBIS, School Nurse Program, Social Workers and School Counselors, Special Education services, Foster Care support services, Hearing Officer, Partnership for Families, Children, & Youth
	D242GQ6S: Student Health Surveys, Parent Surveys
	D251Button3: Choice1
	D251S3: TKES/LKES data, Interviews, AdvancED report, SIP, District strategic plan, surveys
	D251C3: 
	DTKES1: 2.3
	DTKES2: 2.2
	DTKES3: 2.3
	DTKES4: 2.2
	DTKES5: 2.1
	DTKES6: 2.1
	DTKES7: 2.5
	DTKES8: 2.2
	DISCISS10F15MR: 3.1
	D252SSS: The American Indian small student subgroups is not represented due to the small population of this demographic in Walton County in comparison to the total population.

The total number of foster, homeless and migrant students is not listed and indicates a possible reporting issue.  The WCSD has state reported the number of students for homeless and migrant students, but they are not reflected in the CNA data.

WCSD will begin reporting foster student numbers to the state during the 2017-2018 school year.

	D252SACS: Recommendations and Findings from SACS/AdvancED

1.  Supportive Learning Environment
a. Recommendation:  Display examples of student work in the classrooms and common areas of the schools.
2. Lack of Instructional Technology & Infrastructure
a. Recommendation:  Provide more opportunities for digital learning.  Note:  More opportunities for digital learning were viewed in the HS than were noted at the ES & MS.

	D252AddData: Additional finding:  

Teacher sick leave is 20 points higher that the state average.  Research shows students learn better when a highly qualified teacher is in the classroom.  

Excessive teacher absenteeism has a negative impact on the learning environment.

	D252AddDatas: AdvancED report, State demographic data, WCSD student service demographic data
	D252GQ4: Key findings form the Georgia School Personnel Survey include:  

● Feel they have high expectations for students
● Feel their school is safe
● Feel supported within the school
● Feel like they are “part of the team”
● Concern:  Instructional materials/resources not up-to-date or not in good condition

	D252GQ5: Key findings form the Georgia Student Health Survey include:  
Elementary Students
● They like school, feel supported, and feel safe at school
● Concerns:  Student behavior in the classroom sometimes keep teachers from being able to teach; How some students treat their peers
Secondary Students:
● They feel safe
● Concerns:  They do not look forward to school most days; Student behavior in the classroom sometimes keep teachers from being able to teach; Textbooks are out of date.
	D252GQ6: Key findings form the Georgia Parent Survey include:  
● Not highly engaged and do not volunteer or participate in school activities (MS & HS)
● Not involved in school decision-making process (MS & HS)
● Feel that teachers do not work hard enough to make sure that students do well  (HS)
● They do feel that their student is safe at school
● Concern:  Student textbooks not up to date or are not in good condition.

	R34N3: Engaged and Empowered Stakeholders
	D233Trends: 
	D243Trends: 
	D253Trends: The team noted a pattern of stakeholders being unaware of resources available to students and families.  

Based upon the patterns identified, the recommendation includes increasing awareness and knowledge among teachers and families of student needs and provide detailed resources in schools and the community through a variety of sources.

	D273Trends: While our students continue to perform above the state in “Reading Status” and English/language arts proficiency (3-8, 9th Grade Literature, and American Literature), the data also shows that Language and Writing is an area of need.   Writing deficits also continue to show up in national and college entrance exam results.  Although our students continue to perform above the state in grades 3-8 math proficiency, improvement efforts must continue. Geometry, Fractions, Statistics, Algebraic Thinking, Expressions & Equations, and Algebra & Functions performance results in grades 3-8 show large percentages of students with “remediate learning” needs (48 to 58 percent). Eighth grade science and high school biology proficiency rates continue to improve and are significantly above both the RESA and State.  Fifth grade science, however, is only above the state and declined in 2017. All social studies (5th grade, 8th grade, US History, and Economics) proficiency rates continue to be significantly higher than the state.  US History and Economics results were also above the RESA and State and increased over the prior year. 
	D263Trends: 
	D262GQ1: Walton County School District per pupil expenditure is consistently lower than the state average. This may be attributed to effective resource allocation as well as strong internal controls.   Our mobility rate is related to employment opportunities, availability of affordable housing, and community resources afforded to families. 

	D262GQ1S: WCSD budget, finance policies and procedures 
	D262GQ2: Numbers of homeless and foster students, numbers of families participating in SNAP and TANF
	D262GQ2S: Numbers of homeless and foster students, numbers of families participating in SNAP and TANF
	D262GQ3: There is a multi-tiered support system which assesses student’s academic and behavior needs. The POI tiered system allows for teachers to provided researched based interventions to meet student needs and provide academic support. 

Students are identified for EIP using the state rubric and services are provided using a reduced size and pull out instructional models. Reading and math electives are offered based upon student need in middle and high school. An automatic referral as well as traditional referral process is implemented for the gifted program. Challenges include funding and staff allotments. 
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	D211SACS: WCSD earned 3.4 on a 4 point scale for standard 3 Instructional Design and Assessment Practices to ensure student learning.

Powerful Practice:  District personnel provide support by doing walkthroughs in the schools, and providing feedback to school administrators.  District personnel also provides training to administration and staff on the analysis of data to improve instruction. Teachers indicated through interviews that they felt supported with asking for and getting assistance as it relates to student achievement and instruction.
Required action: Develop and implement  a systematic process district wide for formulating and analyzing common formative assessments to inform the ongoing modification of instruction and differentiation.

	D211AddData: 
	D211AddDataS: 
	D212GQ1: Each school principal requires current lesson plans which are evaluated at the school level and the district level during curriculum walks. Common planning time is scheduled into the work day for teachers at the elementary and middle school levels. Teachers determine how students will demonstrate learning during common planning time. Elementary teachers keep detailed data of current student progress (Hot Lists).
	D212GQ1S: Teacher work schedules, lesson plans, observations during planning meetings
	D232GQ5: Professional learning is currently provided to k-12 educators for the new GSE science and social studies standards.  We have a continuous focus on improving math instruction across the district.  MyMath  professional learning was provided for K-5th teachers three times a year. Middle school and high school math teachers were afforded the opportunity to participate in summer math academies.
The 6-12 curriculum director met with middle and high school ELA staff to develop common curriculum maps. In addition, elementary teachers in K-3 developed district curriculum maps and pacing guides for reading and math. 
District instructional coaches and teacher leaders provide professional learning on a consistent basis for school staff in the areas of content and pedagogy. 
	D232GQ5S: Teacher professional learning needs surveys, student achievement data, curriculum documents produced by teachers, teacher observation data
	D232GQ6: WCSD enjoys a high level of teacher retention.  We protect a positive professional environment to continue having low levels of teacher turn-over.  We recognize that recruiting, hiring and retaining excellent staff is a high impact factor for student achievement. While overall teacher retention is high, we recognize the need for strengthened retention efforts with our special needs teachers. Our disaggregated milestones data indicates that the special education subgroup faces challenges.   
	D232GQ6S: Teacher retention rate, principal retention rate, data collected from new teachers, percent of inexperienced teachers, percent of out-of-field teachers
	D252GQ1: WCSD understands that in order for process of education to occur, the students must feel safe and the schools must be orderly.  WCSD effectively works with local law enforcement in many areas to ensure that schools operate in a safe and orderly manner.  GEMA certified emergency management plans are in place at each each school.  SROs in all middle and high schools.  CHAMPS.  Truancy Reduction Protocol Team
	D252GQ1S: Student Health Surveys,   CCRPI data,   Personnel Surveys,  Foster Care data reports,  Infinite Campus truancy track,  USCO discipline report  
	D252GQ2: Each student has unique needs and WCSD is striving to ensure that each school is supported in providing a supportive learning environment to meet these needs.   WCSD provides this support in many ways, including PBIS, School Nurse Program, School Counselors and Social Workers, Special Education services, Foster Care support services, Hearing Officer, Partnership for Families, Children, and Youth.
	D252GQ2S: Student Health Surveys,   CCRPI data,   Personnel Surveys
	D252GQ3: The WCSD has a developed process in place to cultivate and maintain positive and healthy behavioral and academic norms.  The system has a Code of Conduct which is reviewed annually with schools having a school wide discipline plan.  Students feel safe.  Teachers implement classroom management consistently.  School counselors and social workers offer small group, individual, and classroom guidance on behavioral and academic concerns.
	D252GQ3S: Data from the CCRPI, Climate Surveys,  Milestones and graduation rate were used.
	D252GQ7: WCSD has multiple sources of supports and interventions to ensure that all students have access to a supportive learning environment.  See below.

PBIS (13 of 15 schools will implement in 2017-2018), RTI/POI,  Special Education services,  504, Title I, EIP,  LEAP (AfterSchool Programs), HHB,  ESOL,  Parent Mentors, Counseling, Nursing,  McKinney-Vento support, Foster Care support,  Social Workers, Attendance Support Team  (CHINS)
	D252GQ7S: Employee knowledge of what is offered in their schools and the daily work of the Central Office staff who work in many of these areas.
	D252GQ8: The schools in the system offer a variety of opportunities during out-of-school lime to students.  Awareness of all of the opportunities and process appeared lacking.  The educator identifies or parent requests and a referral is made to the adult in charge of the program.
	D252GQ8S: 21st Century,   CIS,   LEAP (Afterschool programs), CTSO,   Move on When Ready,  Camps, Community Programs
	D262GQ4: Challenges include funding and staff allotments. This will impact the additional staffing, programs,  interventions and professional learning. 
	D262GQ4S: School staffing allotments, FTE, budgets
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	D231SACS: One powerful practice was identified by SACS/AdvancED: The district staff conducts walkthroughs, provides feedback to schools and provides professional learning on the analysis of data for improved instruction. Teacher interview data indicated they felt at ease requesting assistance. The staff indicated that the district office personnel was always available to help and a culture of trust has developed over the years.
	D231AddData: None
	D231AddDataS: None
	D232GQ1: WCSD attends job fairs at colleges at least 3 times per year. Veteran WCSD teachers are part of the recruitment process attending job fairs and promoting the district to fellow educators. The online application process is being revised by HR to make it more user friendly and modern.  A recruitment video is on our website and shared with the public.  New teacher orientation and teacher induction meetings support beginning educators.  Each new teacher is assigned a trained mentor.  Retention data indicates that process is effective.
	D232GQ1S: Teacher & principal retention rate, data collected from new teachers, percent of inexperienced teachers, percent of out-of-field teachers
	D241S5: Board meeting public comments, school council, PTO
	D241C5: 
	DAPTTM116: NA
	DAPTTM117: NA
	DAPTTM216: NA
	DAPTTM217: NA
	DAPTTM316: NA
	DAPTTM317: NA
	D251Button1(1): 
	p39: Choice1

	D251Button2(1): 
	p39: 0
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	D251C1: 
	D251S2: Student Services demographic and action data,  Central Office Administrator interview
	D251C2: With our increased growth, the support staff can be ‘stretched thin’ so at  times it seems that we are reactionary to issues and unable to be as proactive as we would like.
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	D271MBeg08: 
	D271MDev08: 
	D271MPro08: 
	D271MDis08: 
	D271SSS: Currently, there are no districtwide formative assessments in place to track and address the needs of populations with less than 15 students. However, results of statewide assessments continue to show that our Asian student population (highest performing subgroup) generally performs 5 percentage points better than our white subgroup.  Our Indian students keep pace with their white peers while our Hispanic subgroup generally performs 10 to 15 percentage points below our white subgroup.  The average gap of EL and special education subgroups with the all subgroup is 20 and 40 percentage points, respectively.
NOTE: In the upcoming school year, a districtwide formative assessment will be in place to track the progress of these populations throughout the year including the subgroups that do not meet the n-size of 15 by grade level.

	D271AddData: The results of the newly designed ACT show that our students continue to perform better than the state and national averages in reading and science. Additionally, our students perform better than the state in English and math. However, our students perform below the state and national average in writing.  Our percentage of students earning 3 or higher on AP Exams continue to rise and is above both the state and national averages. Our rate of improvement also is increasing faster. Our  percentage of Hope Eligible students has ranged from 40.6 to 50.1 over the last six years (2011 – 2016) with the most recent year rate being 44.6 (comparable with the state average). Our students earning credits through MOWR, AP, etc. continue to fall below the state by 11 to 17 percentage points from 2014 to 2016. 

	D271AddDataS: Student Record files, CCRPI reports, Assessment score reports, GOSA reports, OCR reports

	D272GQ1: Summative data is analyzed at the system level and shared with administrators during the annual summer leadership workshop.  Data is also shared at each school during the first 30 days of school. System-wide collaboration occurs through principal meetings, department meetings, counselor meetings, test coordinator meetings, school psychologist meetings, special education instructional specialist (SEIS) meetings, RTI meetings, etc.  School level collaboration occurs through grade level meetings, middle/high department meetings, Instructional Leadership Team (ILT) meetings, and RTI meetings.
	D272GQ1S: Meeting agendas, sign-in sheets, minutes, analyzed data, at-risk rank-ordered rosters, hot lists, and data walls/rooms
	D272GQ2: RTI process, reviewing and revising curriculum maps and units to address identified needs, counseling support, parent and student conferences, interventions within the school, and re-teaching/re-assessing.   Elementary students learn about various careers and middle grades students explore careers.  High school students are encouraged to complete CTAE, advanced academic, fine arts, or world language pathways.  Ninth graders are monitored for risk based upon credits earned.  Students are identified for after school credit recovery and credit recovery offered during the school day.
	D272GQS2: Advisement schedules, attendance team meeting agendas and sign-in sheets, college and career lessons completion data, credit recovery enrollment
	D272GQ3: The gender achievement gap (3-8 and high school) is greatest in ELA while the gaps in math and science are relatively small except in Algebra I. SWD's continue to have an average gap of 40 percentage points with non-SWD counterparts except in US History. In this area, the SWD gap narrowed to 25 percentage points in 2017, and the proficiency rate increased to 31 percent. In grade levels where the minimum n-size is met, the average EL gap remains about 40 with non-EL counterparts. Black students continue to be the lowest performing racial group. Black student proficiency rates across all subjects, content areas, and grade levels have changed only slightly over the last three years, and the average gap size with White students remains 25 percentage points. There is no racial gap for Asian, Hispanic, or White students (about 65 percent proficient or better).  The Hispanic student gap with White students is 10 to 15 percentage points, on average, in ELA and mathematics.  In 2017, Hispanic students performed better than the White subgroup in US History. The Asian and White student subgroups continue to be our highest performing subgroups.  Our female and black students generally outperform the State.
	D272GQ3S: 
	D272GQ4: The reduced-class size model that has existed in Title I schools for several years have not yielded positive results in the past three years on the more, rigorous Milestones assessments.

	D272GQ4S: Milestones assessment data, CCRPI performance data
	R321GQS: Walton County Schools does not have any significant disproportionate representation for identification or placement of students with disabilities.  This is also true for discipline removals (OSS) for more than ten days for students with disabilities.  Students with disabilities in grades 3-8 score above the state target in mathematics.  Sixty-one percent of SWDs who exited high school in 2016 are either enrolled in higher education or competitively employed.  Graduation rate for SWDs has increased from 38.2% to 55.6%. 

	R321GQC: There seems to be an overuse of ISS for students with disabilities.   This is particularly true for black students with disabilities.  WSCD's risk ratio for black students with disabilities receiving 10 plus days of ISS is borderline disproportionate representation.  Lack of attendance is more problematic for students with disabilities than any other subgroup.  The achievement gap between SWDs and all students in discrepant in ELA.  SWDs not scoring in the proficient range in ELA are 91.8% in elementary, 94.5% in middle, and 95.2% in high school.
	R322GQS: Shannon
	R322GQC: 
	R323GQS: There are designated points of contact for DFCS and WCSD.  These points of contacts work well together to ensure the best interests of the students living in foster care are served.  School stability for foster children is a priority.
	R323GQC: Enrolling students without necessary educational documentation can be challenging. For example, historical records such as RTI, special education, and behavior may be needed to ensure proper placement.   Registrars need training re: proper coding of students in foster care.  Additionally, DFCS must train the foster parents on what they may or may not do as it relates to the foster child’s educational decisions.
	R324GQC: 
	R325YN: [Yes]
	R324GQS: The district employs a full-time Parent Engagement Coordinator.
	R325GQ1: Shannon
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	R325GQ4: 
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	R326GQS: NA
	R326GQC: NA
	R327GQS: The stability of the teaching and leadership staff is an important strength of the district.  This stability can be attributed to a number of variables including a location between Atlanta and Athens that is desirable for both work and home, favorable comparisons to other districts in our RESA area, high quality professional learning, and autonomy at the school level. Through New Teacher Orientation, Induction Programs, and Mentoring, the district provides support to inexperienced teachers and teachers new to the district. PL provided through the collaboration of PL coaches, teacher leaders, and school and district leadership is customized to meet the needs of all teachers in the district.  The district fosters relationships with higher education institutions so that teachers may earn graduate degrees with classes taught locally.
	R327GQC: Increasing the number of available minority applicants for teaching positions continues to be a challenge for the district.  While advances have been made in professional learning, improvement in the delivery of systemic professional learning for teachers and leaders presents a challenge that is impacted by funding, time constraints, and inconsistent expectations for both students and instruction. Available data reveal the need for continued professional learning for teachers to meet the needs of all students and for leaders to more effectively lead their school communities.

	R328GQS: WCSD has increased identification of students for screening through the re-training of school registrars which has helped increase identification of EL students. ESOL teachers meeting quarterly for planning and program updates and attend the annual ESOL conference. 
	R328GQC: There is a need for ongoing professional learning opportunities for administrators and teachers, and collaboration between ESOL and general ed teachers. There is also a need for a curriculum geared towards ESOL students across all levels.
	R329GQS: WCSD applies for and receives the McKinney-Vento grant.  There is a formula in place to reimburse the district as well as parents/guardians for excessive mileage expenses incurred to transport students living outside of the district or outside of the attendance area to and from school. Students are identified at the time of registration and throughout the school year.  Training is held annually for employees.
	R329GQC: It is often difficult to identify students who become homeless during the school year.  Transportation continues to be an issue,  particularly when multiple counties are involved.  Monitoring the educational progress of the homeless students needs to improve.
	R3210GQ2: The greatest gaps are selected as areas for focus in the LEA Equity Action Plan.
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	R34: Root cause analysis is a type of problem solving that helps a team identify not only what happened and how it happened, but also why it happened.  Our team used the "Five Whys" root cause analysis process to identify three (3) overarching needs and root causes for each of the three identified needs.
 
Five Whys is a technique used to explore the cause-and-effect relationships underlying a particular problem.  The primary goal of the technique is to determine the root cause of a defect or problem by repeating the question "Why?" Each answer forms the basis of the next question. 
 
The key to the Five Whys is to encourage team members to avoid assumptions while seeking a root cause that is clearly connected to the original problem. Often, the fifth why will suggest a broken process or an alterable behavior, which is indicative of reaching the root-cause level.
 
Root causes are underlying, are reasonably identifiable, can be controlled, and allow for generation of recommendations.  A true root cause should point toward a process that is not working well or does not exist. Team members must avoid answers such as not enough time, not enough money, or not enough manpower. These answers may be true, but they are out of our control. Therefore, a key phrase to keep in mind during the Five Whys root cause analysis process is, "People do not fail, processes do".
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	D261DC15: 28.0
	D261DC16: 28.0
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